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ABSTRACT

The perception of what a sport-related event legacy is has been changing over time, and
defining it has aways been a complex task. When huge investment is required to
produce these events, there is a public controversy of those in favour and against. For
that reason a careful planning of a megasporting event’s legacy is relevant to
demonstrate that the investment to be made is not in vain, instead it could have major
positive impact in developing strategic sectors, and even help to change the direction of
anation for the better, one of these key sectors is education —including physical literacy.
The planning of the education legacy of mega-sporting events, the Olympic and
Paralympic Games for the purposes of this research, has been historically based mainly
on the creation and implementation of educational programs related to Olympic
Education —mainly before and during the sporting-event, and once the event is over the
funding decrease without ensuring its future sustainability or the possibility to scale-up

itsimpact.

This research aims to explore new perspectives when the education legacy of mega
sporting events is planned and executed by analysing the case of the Ginésio
Experimental Olimpico (GEO) — Experimental Olympic School, a sport-oriented
educational project led by loca authorities inspired by the Rio 2016 Olympic and
Paralympic Games.

Through the analysis of data, collected from primary sources (interviews/field visits),
and secondary sources (historical documents/reports), findings were contrasted with the
I0C’s Legacy Guidelines, to determine that GEO can be an innovative education legacy
initiative showing tangible positive results, and proven sustainability for the benefit of
Rio de Janeiro’s population, as well as a potentia initiative of application in future sport

mega-events.
Keywords:

Education legacy, Ginasio Experimental Olimpico (GEO), sport-oriented schools, Rio
2016, Public-Private Partnerships.
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CHAPTER 1. INTRODUCTION

The organization of a large sporting event (or mega-sport event) demands the
investment of a large amount of resources (human, economic, time, etc.) and it always
generates an impact (either positive or negative). Hosting a sporting event in a specific
nation, city or any location should generally be synonymous of joy and unity for its
population regarding the multiplicity of benefits of hosting a major event locally, but
lately this is not always the case. The organization of sporting events needs to be
carefully planned so that the investment made by governments do not become useless
expenses that do not generate any type of return for the city/country and its population,

not only in sports but specially in every other related or transversal sector?.

In recent times cities and nations -through its population and authorities, are less willing
to host mega-sporting events, because 1) the monetary investment is huge in relation to
the expected benefits (especially in those countries/cities where the need to solve basic
problems is a priority, and investing in sport-related activities is aways seen an
extravagant expense or not relevant), 2) there is not adequate management capacity to
plan, execute and use what was created for these events, and/or 3) the population has a
bad perception or does not know the benefits that this type of events can leave for their

community (Burgo & Cromartie, 2018).

For that reason the careful planning of sporting eventsis now at the core of the strategic
planning of a sporting event under the definition of legacy. For example the
International Olympic Committee (I0C), the most important multi-sporting institution
in the world, since 2003 uses the word “legacy” to define “...all the tangible and
intangible long-term benefits initiated or accelerated by the hosting of the Olympic
Games/sport events for people, cities/territories and the Olympic Movement” (IOC
2017, p.2), leading and inspiring other institutions in charge of organizing spot-related
events to achieve impactful and sustainable results. Hosting large sporting events can

! Due the nature of the actions related to the organization of mega-sporting events, cross-sector activities are
related such as urban planning, infrastructure, construction, jobs increase, hoteling and commerce, migration
impact, education, sport development, media market and even national security, among others.



represent a unique opportunity to attend and help solve socia problems that affect local
communities of such events; the large injection of investment funds, the exposure of the
media and the widespread attention of the population (local and foreign) about the event
in guestion could have a positive effect and be the beginning of the changes that without

the realization of these events could not have been generated.

In 2016 the sport world focused on the City of Rio de Janeiro, as host city of the
Olympic and Paralympic Games. For that reason the Rio Organizing Committee of the
Games (ROCOG), together with the Government of Rio de Janeiro, worked towards the
organization of these games in the midst of a great controversy. These included, a very
unstable political scenario, corruption, cost overruns in infrastructure works, and
uncertainty regarding the use of said infrastructure after the Games or any other positive
impact that the games would leave the city in the form of legacy —perceptions that last
until now for most of the citizens of Rio?.

Despite the fact that most of these thoughts are well founded and show the “dark side”
of the games (BBC 2017°), there are also initiatives inspired by the Rio Games, that
strongly demonstrate success, and a positive impact on society, especialy in those
social sectors where it was urgent to generate positive changes for the benefit of the

community, such as the education sector.

According to the Inter-American Development Bank (2017), since 1990 there has been
an increasing growth in the enrolment rates of children at school, but this increase was
not synonym of the increase of the quality of education. The apparent improvement in
the rate of enrolment hide the high repetition rates and poor results at the OCDE’s
Program for International Student Assessment (PISA), for example, in 2012, 67% of
Brazil's 15-year-old students did not reach minimum levels of learning, such as
performing simple algebraic operations and/or calculating proportions or areas. Is in this
sense that it is urgent to find solutions that adapt to particular education needs of certain

segments of the population where traditional education has found limitations to succeed,

2 The Guardian, 2016: Have the Olympics been worth it for Rio?

https: //imww.theguar dian.convsport/2016/aug/21/rio-ol ympics-residents-impact-future-legacy
$BBC, 2017: Rio Olympics 2016: Should Brazil have done better with Olympic legacy?
https:. //imww.bbc.conm/sport/olympi cs/39323546



and maybe take advantage of the momentum that a mega-sporting event could bring

(injections of money and media attention) can be an interesting option.

For that reason, the intention of this research is to explore and document a particular
initiative that address the education problems in Rio de Janeiro, Brazil, from a non-
traditional approach, using sport as an alied tool within the context of the education
legacy left by the organization of a mega-sporting event. This initiative (the Sport-
oriented School: Ginasio Experimental Olimpico, GEO or Experimental Olympic
Schools) led -by the state government with the help of the private sector (through a
Public-Private Partnership scheme), is achieving -up-to date- positive results (academic
and sportive), supported by an engaged community, and ensuring its sustainability over
time —after the Games were over. It will also alow the exploration of this model as an
experience that can be replicated for success in other scenarios that may have the same
socia characteristics (political instability, low quality of education and low levels of
social indicators).

To address the concerns stated above the following questions will guide this research: 1.
How does this initiative was created and operates?, 2. Is this model being effective?
(Successful or not), and, 3. Is this type of initiatives recommended as Educational

Legacy for Mega-Sporting Events?

The present work was structured into the following sections. The first part
“Introduction” will review in general terms the intentions of this research. The second
part “Literature Review” will present the main fields of study related to the main topic
of research — and their definitions. The third part “Research Methods” provides the
methods of compilation and analysis of data used. The fourth part “Results/Findings”
discusses the results and main findings, such as the background of the project, context
and history, GEO’s main characteristic elements, as well as the impact of the project in
three dimensions. academic performance, sport performance and positive behaviour
change. As well it will review the perspective of the International Olympic Committee
regarding the legacy concepts, and lastly it will review the sustainability of the project.
The fifth part “Conclusions” will summarize in this research, as well as provide
recommendations aimed at considering the management of educational programs led by

public management -inspired by mega-sporting events.



CHAPTER 2. LITERATURE REVIEW

In this section, various issues related to the main topic of the research will be reviewed
and analysed; since “legacy-related” issues are complex topics to approach — dueto its
transversality, other topics/fields need to be developed in order to discover the critical
point that will allow a better understanding of the problem. This research brings
together topics such as public education, non-traditional models of teaching, the practice
of physical activity and sports, public-private partnership in education, and
sustainability, under the umbrella of the legacy of the organization of mega-sporting
events.

2.1. Legacy

Over time many authors and institutions have tried to conceptualize the meaning of
legacy from different approaches and perspectives. The IOC, as the most important
multi-sport institution in the world (Chappelet, 2015), says... “Olympic legacy is the
result of a vision. It encompasses all the tangible and intangible long-term benefits
initiated or accelerated by the hosting of the Olympic Games/sport events for people,
cities/territories and the Olympic Movement” (IOC 2017, p.13). This definition is very
wide by its nature, showing the IOC’s intention to relate any action started or “inspired”
by the occurrence of the Olympic Games as part of the legacy efforts, as showed by
Scheu & Preuss (2017) in their research.

Recently the IOC published “Legacy Strategic Approach, Moving Forward” (2017), to
help to interpret the Olympic legacy, through four objectives. 1. Embed legacy through
the Olympic Games lifecycle; 2. Document, analyse and communicate the legacy of the
Olympic Games; 3. Encourage Olympic legacy celebration; and, 4. Build strategic
partnerships. These objectives would help the Organizing Committees of the Games,
local authorities, and main stakeholders to refine the efforts to make legacy plans that
have a great impact on the community and that are sustainable over time.

Other classifications of legacy have been divided into hard and soft legacy (Holt & Ruta
2017) considering all tangible evidence as hard legacy, such as sport infrastructure or



city works resulted by the hosting of a sport-related event; and all the intangible legacy
related to the production or transmission of the information, knowledge, influences or
will produced in a determinate territory and time associated with the development of the
sport-related event. There is an unavoidable boundary that is not entirely clear, where
the intangible legacy can result in tangible actions (such as the political will to do a
certain work such as build a sport facility), or a tangible legacy that facilitates the
creation of an intangible legacy (stadiums that remain after the sport events is over),
become centres of sports instruction where in addition to physical training, different

training sessions can be arranged not only for athletes but for the community.

There is till a gap to define and characterize the types of legacy from its educational
purposes, especialy in terms of which is the best definition. Most authors have done
research about the legacy in the form of “Olympic Education”, educational programs
related to the values inspired by Olympism, or legacy in the form of “Youth
Development”, or considered the education legacy as part of the “social legacy” of the

games, further development of the subject will be mentioned in section 2.4.

2.2 Education

Education is understood as the process to acquire new knowledge or facilitate its
acquisition, through the guidance of teachers (educators) or through self-teaching.
According to the United Nations?, education is considered a Universal Human Right
and according to the OECD, it is one of the key sectors for the development of the
countries®. That iswhy it is so important to be able to focus efforts for the improvement
of educational quality in the world, including physical education as an integral part of
the development of people.

Regarding the instructional model
It is possible to mention and differentiate on the one hand the “traditional instruction

model”, characterized because is teacher-oriented, and focusing on lectures, recitations,

and memorization; without considering the students’ thoughts, feelings or opinions

4Universal Declaration of Human Rights. Art. 26: http://www.un.org/en/universal -decl aration-human-rights/
5 World Economic Forum, 2015: https://www.weforum.org/agenda/2015/07/why-education-is-the-key-to-devel opment/



(Beck, 2009), or what Dewey (1938, p.18) described as “an imposition from above and
from outside” of the student; with the “non-traditional”. Conversely, it can be
mentioned that the “non-traditional instruction models” or the ones that differentiate
from the traditional ones, for example according to Brush & Saye (2002), one of these
approaches is called the “student-centred approach” having the student as the centre of
the learning process promoting critical thinking to solve problems. Another example of
non-formal education could be the “Differentiated Instruction Model”, according to
Tomlinson (1999), educators must identify the students’ needs and adjust their learning

methods taking advantage of their own interests.

Considering the reality of education in Latin America (UNESCO, 2014), the geographic
location of the model in review, and according to reports on the results on learning
performance, the causes for the poor performances and high rate of school dropouts is
derived from the common use of traditional education models, especialy in the public
education services (The World Bank, 2018).

2.3 Education L egacy

Concepts of education as legacy of mega-sporting events vary between authors and
from event to event. It is determined usually by the organizing committees in charge,
through their education departments, and the decision makers (Government) of the
city/nation hosting the event during that period. For the purposes of this research the
Education Legacy of Olympic and Paralympic Games will be revised.

Many educational activities inspired by the Olympic and Paralympic Games are carried
out as part of the legacy strategy related to Olympic and Paralympic Education
Programs, generally prior to and during the event but rarely when is over. Matsumoto
indicates (as cited in Scheu & Preuss 2017, p.53), “The 1964 Tokyo Games were the
first to feature an Olympic Education Program. However (...) Olympic education
basically disappeared after the Games, and there was no legacy in this area”. Some
other educational programs inspired/organized by the Organizing Committee of the
Games were the “Beijing 2008 Elementary and Secondary School Olympic Education
Programme” for 400 million children and young people across China (Dongguang
2008); London 2012’s “Get Set Program” and its mission to spread the Olympic Spirit



and educate children about Olympic Values in more than 23,500 schools across the
UKS, or more recently the “Transforma’ Program from the Rio 2016 Games to expand
the sports offer, increase the physical activities, and promote Olympic Vaues to eight
million of studentsin 16,000 schools from 2013 to 2017°.

Nevertheless, al educational programs mentioned above have similar characteristics. 1)
All were inspired by the Games, 2) They were promoted and executed by the
Organizing Committee, and 3) The execution of the related activities was reduced
exponentially with the passage of time or ended once the games were finished, 4) There

isno clear evidence of the “real” impact of these programs on participants.

Most research in the field of “education legacy” of mega-sporting events is mostly
related to “Olympic Education”, “Youth development”, or included inside the category
of “Social Legacy” as a whole. Considering the complexity of what is understood as
“Legacy” and the relevance of education in the development of a nation, it isworth it to

deepen research on “education legacy”, and its associated components.

Literature developing the concept of “Education Legacy” mentioned in relation to
London 2012 Games education strategy for legacy states, “(...) the proposed education
legacy is (...) seeking to secure a positive impact on young people’s lifestyle choices,
values and aspirations. This is to be achieved through increased participation in sport,
addressing youth disaffection, and orienting young people towards an understanding of
their worlds in a global context” (Griffiths & Armour 2013, p.214).

A different example (alternative or complementary) of how physical education, and the
inherent benefit it gives to those who practice it, can be promoted and benefited by the
organization of a mega-sporting event occur when the organizing committee, associated
bodies or even a third-party —inspired by the Games, show comprehensive efforts on
promoting and boosting education legacy, adopting it and ensuring certain sustainability

by associating these efforts with national policies.

810C, 2012: LOCOG's Get Set initiative inspires children all around the UK. LOCOG'’s Get Set
initiative inspires children all around the UK. https://mww.olympic.org/news/locog-s-get-set-initiative-
inspires-children-all-around-the-uk

710C, 2017: Olympic Games Rio 2016, The Legacy. https:/Amww.sportsdesti nations.conm/sports/multi-
sport-games/riothe-legacy-12549



Therefore it is necessary to deepen research on the concepts of Education Legacy to
understand its composition and what it involves; whether there are other education

legacy approaches; their impact and which mechanisms can ensure its sustainability.

2.4 Sports-Oriented Schools

According to Hills (1998) many authors agree on the effect that the development of the
mind needs to be balanced by the development of the body. Barr & Lewin (1994)
suggested that physical activity stimulates the development of generic cognitive or
learning skills. Consideration of this perspective suggest the importance of analysing:
1) experiences where the practice of physical activities and sports in improving students
academic performance; or 2) new curricular approaches where sports take the main role

in the formation of students, isfully relevant.

As such, the sports-oriented schools can be defined as those schools where the practice
of some form of sport training/competition is perceived and valued as a fundamental
pillar of its existence, and this is provided during the school schedule as part of the
curriculum. Nevertheless, it could not be affirmed that there is only one model of sports
oriented schools, the variety of types and styles around the world will depend on the
intentionality of its creation, government affiliation, and financing (Coalter & Sabine,
2007).

Moreover, in the Inter-American Bank’s report “Sport for Development” (2017) is
shown as evidence of how socia initiatives (including educational activities) that use
gport as an instrument for change can contribute to deploying skills for development, as
well as creating socia and civic capital, preventing crime and reducing risk in
vulnerable youth. In other words, sport is a possible way to achieve development

results.

It isin this sense that is very important reviewing new teaching models that use sport as
a motivating force to achieve academic excellence, especially in realities where

traditional education has not had positive results.



2.5 Public-Private Partner ships
2.5.1. What isa Public-Private Partnership?

The concept of “Partnership” was described by Newman (2001) as a way to mediate the
impact of the privatization wave that occurred before 1990. This acknowledged the
importance of unions that generated visions with different perspectives, ways of doing

things and different objectives.

Public-private partnerships (PPP) can address various critical issues oriented to
development, such as health (Reich, 2002), urban development and infrastructure (Bult-
Spiering & Dewulf, 2006), and the education sector (Patrinos, et al., 2009).

The types of PPP in education and the areas in which they will operate may focus on
serving different stages such as design, administration, maintenance of the
infrastructure, mobilization of resources, communications, operational policies or

provision of services (Robinson & Verger, 2012).

Considering that education is a complex social and political activity that should remain
largely, if not wholly, in the public sector serving public interests (Robertson & Verger,
2012) there are in some regions specially in the developing world, where the education
provided —specialy by public education, is considered of not very good quality, and
private schools appear as alternative options to obtain a quality education, however the

regulatory capacity to measure the quality is not enough.

In this scenario the participation of new actors could help to improve or balance the
quality of public education until reaching ideal standards, by suggesting that the private
sector (as part of the civil society) takes the role to provide funding and with a more
effective vision to propose practical solutions to the challenge of improving education.
In that sense there is a “...rapidly growing number of private actors, from foundations,
specialist PPP firms, global consultancy firms, banks, local consultants, think-tanks...”
(Robertson & Verger 2012, p. 19) among others who are taking part providing their
expertise and know-how to improve the quality of education, make it sustainable and

much more impactful.



Particularly, foundations are taking an important role in education (Saltman, 2010).
Around the world there are more private foundations that bet for education initiatives
not only for philanthropic reasons but also for the benefits it brings to their reputation.
In the work compiled by Gardberg, et al. (2017), the public perception of philanthropic
institutional actions impact, among others, reflects the overall reputation, organizational
attractiveness to potential employees, favourable corporate evaluations and product
impressions from consumers, and partial buffering from scandal revelations.

This new configuration of the educational system calls the attention to the new
opportunities in the market for new actors in benefit of new generations of students

around the world.
2.5.2. Public-Private Partner shipsin Education

Since the 1980°s the utilisation of a new scheme to improve the quality of the public
schooling system due the cooperation with the private sector started to gain popularity.
According to Robertson and Verger (2012), the use of PPP aimed to solve quality issues
through the use of competition and incentives in the management of schools — including
modern curriculum, and decreasing the participation of the public apparatus, perceived

(specidly in Latin America) as the major cause of poor quality in public education.

The same research also mentions that the legitimacy of Education Public-Private
Partnership initiatives — as a tool of governance in education development, lies in its
capacity to solve some of the problems facing the development community including
the access to quality education, and poverty reduction. To this can added the ability to
quickly react and modify the way they work and adapt it to provide contents through
methodol ogies that satisfy the needs and interests of students.

According to Verger & Moschetti (2017), PPP schemes can cover a broad range of
options adjusting to the needs offered by the context and there is still debate about the

principles that PPP should have.

The information found in this section: Legacy, Education, Education Legacy, Sport-
Oriented Schools, Public-Private Partnerships and Public-Private Partnerships in

10



Education, isintended to clarify some concepts, previously studied by other authors, and
contribute to a better understanding of the case study described in this research, and
show that there is still an absence of information about clear concepts of: @) What the
“educational legacy” of a mega-sporting event realy is, b) The ways in which it can

have areal positive effect on society, and c) How to be sustainable over time.

As shown, previous research on education legacy mostly focus on Olympic Education
(Olympic and Paralympic Vaues or multi-sport practice), as 1) Short or medium-term
programs, only during or immediately after the mega-sporting event have occurred
(Scheu & Preuss, 2017), and 2) Show quantitative results of the numbers of students,
teachers or schools reached (Section 2.3 Education Legacy). However, it is difficult to
calculate the real impact of these activities on each of the participant’s future lives. Isin
that sense, deepening and expanding research on “education legacy” with new
approaches and models (as the one analysed in this research) would help future
Organizing Committees of mega-sporting events to tailor solutions that adapt
appropriately to different redlities around the world.

11



CHAPTER 3. RESEARCH METHODS

3.1 Methods

This research is based on the analysis of a case of study: the Experimental Olympic
School or Ginasio Experimental Olimpico (GEO) in Portuguese, as part of the
educational legacy of the Rio 2016 Olympic and Paralympic Games.

According to Yin (1994) a case study is appropriate for exploratory analysis when
investigating a contemporary phenomenon in real-life context occurs and the relation

between phenomena and context is not clear.

This research intends to contrast the findings of this research with the guidelines
provided by the Legacy Office at the IOC, regarding the recommendations for legacy
effort to Organizing Committees of Olympic / Paralympic Games. The data was
gathered from primary sources (interviews, field visits and correspondence with main
stakeholders), and secondary sources (historical documents and reports). The collection

methods used to gather the data were the following:

a. Semi-structured interviews
According to Bernard (2000) semi-structured interviews provide a good chance to
get data from first-order actors in a natural environment and in their own terms,
adding open-ended questions and/or cross-questions when topics that could be

interesting for the present investigation appeared.

A list of questions was made during a field visit to the GEO project in Rio de
Janeiro in March 2018. The interviewees were asked about various topics related to
the creation, administration and results achieved by the program, in interviews
lasting from forty minutes to two hours. Eighteen people were interviewed for this
research (n = 18): Individuals related to the initiative, such as members of the
Physical Education Office in the Prefecture of Rio de Janeiro — current
administrator of the project (01), individual founding members — who at the time
worked at the Education Office of Rio de Janeiro Prefecture (02); members of the

Trevo Institute — a private non-profit foundation that was in charge of co-creating

12



the educational project, and which to date continues providing organizational
support and technical guidance (02); Principals and Vice-Principa of the schools
(03), as well teachers (06) and student’s parents (04) were also interviewed (see

Table 1).

Table 1. List of interviewees: Field Visitsto GEO Network

Interview
Relation with duration
#|Interviewee the project Institution Date time
Education Secretary
1|Interviewee# 1 | Coordinator of Rio de Janeiro 06/03/18 1h33'
2| Interviewee# 2 | Coordinator 1 | Trevo Institute 07/03/18 2h12'
3| Interviewee# 3 | Coordinator 2 | Trevo Institute 07/03/18 2h12'
GEO Juan Antonio
4| Interviewee# 4 |Principal 1 Samaranch 12/03/18 1h42'
GEO Néelson
5|Interviewee#5 |Principal 2 Prudencio 07/03/18 1h03'
6| Interviewee#6 |VicePrincipal | GEO Félix Midlli 13/03/18 53
7|Interviewee#7 |Teacher 1 GEO Félix Midlli 13/03/18 1h05'
8| Interviewee# 8 | Teacher 2 GEO Fédix Midlli 13/03/18 1h05'
GEO Néelson
9| Interviewee#9 | Teacher 3 Prudencio 07/03/18 29'
GEO Juan Antonio
10| Interviewee # 10 | Teacher 4 Samaranch 12/03/18 27"
11 [ Interviewee # 11 | Teacher 5 GEO Doutor Socrates| 06/03/18 32
12| Interviewee # 12 | Teacher 6 GEO Doutor Socrates| 06/03/18 32
13| Interviewee # 13 | Mother 1 GEO Fédix Midlli 13/03/18 23
GEO Juan Antonio
14 [ Interviewee # 14 | Mother 2 Samaranch 12/03/18 46'
GEO Nelson
15| Interviewee # 15 | Mother 3 Prudencio 07/03/18 27"
16| Interviewee # 16 | Mother 4 GEO Doutor Socrates| 06/03/18 21
Legacy Office- Rio
17| Interviewee # 17 | Coordinator 1 | de Janeiro 23/02/18 39
Legacy Office- Rio
18] Interviewee # 18 | Coordinator 2 | de Janeiro 23/02/18 58'
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b. Field notes from observation/own perceptions and views during official

meetings made to the four GEO Schools, the Rio de Janeiro’s Government
Education Secretariat, AGLO, and Trevo Institutein March 2018.
According to Schwandt (2015) these methods allow us to keep records and describe
behaviours, activities, events, and other features during a visit/observation. Field
notes will allow us to understand the culture, social situation (context) of the
phenomenon being studied.

During these visits, the degree of development of the initiative, the work dynamics,
the condition of the schools, as well as the work and educational environment could
be verified.

c. Document analysis of historic evidence of GEO Schools: According to Stake
(1995) and Yin (1994), document analysis is an important research tool in its own
right, producing rich descriptions of a single phenomenon, event, organisation, or
program. Document analysed were: Law of GEO’s creation (2012), Memorandum
of Understanding (MOU) among Trevo Institute and the Municipal Education
Secretariat of Rio Prefecture (2012), Toolkits of operation, and other relevant
documentation showing its legal base. Also, the analysis of GEO’s evidence on

impact and sustainability.

3.2 Data Analysis

This research uses primary and secondary data sources. After collecting data, content
analysis was undertaken in relation to the relevant topics. These include: the context of
creation of GEO Schooals, the background and the role of the private sector, the main
characteristics of the initiative, the management style, the impact of GEO through
tangible evidence, and its sustainability; and transversally crossed with the research
object of this thesis, such as “education legacy of sporting events” and itsS
“sustainability”, under the umbrella of IOC’s Guidelines about Legacy Planning/Impact.
Through the interrelation of data, review of interviews transcripts, historical documents,
and field notes from observations, the results, recommendations and conclusions were
made.
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CHAPTER 4. RESULTS AND FINDINGS

4.1 Context

The system of education in Brazil is administered by the Ministry of Education and
executed by the State Governments and Municipalities according to the Articles 21 and
22 of the Law of Guidelines and Bases - Law 9394/96 (December 20, 1996)%°. Three
are the main ruling documents: the Law of Directives and Bases of National Education -
LDB, Law No. 9,394 the National Curricular Guidelines for Basic Education'?, and
the National Education Plan'? - PNE, Law 10,172 / 2001, governed naturally by the
Constitution of the Federative Republic of Brazil 2.

The structure of teaching, applicable in all states of Brazil, it isdivided in four levels: 1.
Early Children Education, for children among 2 and 4 years old; and pre-school level,
for students among 4 - 5 years old; 2. Primary School or Fundamental Education
(Ensino Fundamental), that is divided into Fundamental Education | (Ensino
Fundamental 1) for students among 6 - 10 years old, Fundamental Education Il (Ensino
Fundamental 11) for students among 11 - 14 years old, then 3. Secondary Education
(Ensino Médio) for students among 15 - 17 years old, and, 4. Tertiary education, that
includes the Higher Education (Ensino Superior), Baccalaureate and Undergraduates in
Universities (Bacharelado and Licenciatura) and then the Specializations, Master and
Doctorate Studies at graduate level. It is important to mention that only primary and
secondary schools are compulsory for al students (ages 6 - 14), and free in all public
schools. Regarding the curricula composition, there are compulsory courses as Maths
and Science, Portuguese, Social Sciences and Physical Education, moreover there is
certain freedom to add particular and relevant content in each state.

8 Art. 21. Brazilian basic education consist of early childhood education, primary and secondary education (...).

9 Art. 22. Basic education has as its purpose the development of the student, to ensure the common formation
indispensable for the exercise of citizenship and to provide him with the meansto progressin their work and in later
studies. https://www2.senado.leg.br/bdsf/bitstream/handl e/id/70320/65.pdf

10 Republic of Brazil, 1996: http://www.planato.gov.br/ccivil_03/1eis/19394.htm

1 Ministry of Education of Brazil, 2013: https://bit.ly/20jPelg

12 National Plan for Education in Brazil, 2017: http://pne.mec.gov.br/?pagina=conhecendo_pne

13 Republic of Brazil, 1988: http://www.planalto.gov.br/ccivil_03/Constituicao/Constituican.htm
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The Rio de Janeiro Municipality (Prefeitura de Rio de Janeiro) is responsible for the
creation for the educational policy in their jurisdiction, to 1) coordinate its implantation,
and 2) evaluate the results to ensure the excellence of their children education from ages
6 months to 14 years old (preschool and fundamental education). After this period is it
the responsibility of the State of Rio de Janeiro take control of the students of the
Secondary Education (Ensino Medio).

Motivation for the execution of a new educational model

The academic results and social indicators of youth among 15 to 17 years old entering
the Secondary Education (Ensino Medio) in Rio de Janeiro, was worrying. In 2008,
according to the National Household Survey, 10.2 million youth were among these ages,
of which only 50% attended school, from the rest 31% had not finished the Primary
School, and 16% had left the school'®. This is also aggravated by the situation of the
poor learning capabilities of students even if they completed the suggested years of
school, lacking basic literacy and numeracy skills (The World Bank, 2018). As a result
it was necessary to propose corrective solutions at basic education levels and thus

school failure could be corrected.

4.2 History/Background

After identifying the specific issues to address, it was necessary to create a strategy to
provide adequate solutions. In 2009, after receiving the results of the Test of Academic
Performance or Prova Brasil*®, the Secretary of Education of Rio de Janeiro decided to
implement a series of major changes to improve the quality of education in their state,
especially in areas where the most critical results were achieved (areas with high rates
of violence). According to test results, is deducted that traditional education formats did
not work in the most appropriate way, so it was necessary to reform the educational
system with structural and transversal solutions, which would be adapted to the needs of

the popul ations with critical results.

14 Pesquisa Nacional de Amostra Domiciliar (PNAD/IBGE/2018)
15 The Brazilian Educational System offers a large-scal e evaluation of education quality in grades 4th to 8th.
According to the results, authorities can define actions to improve methods and strategies for a better education.
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The solution should include among other goals and indicators to measure progress; an
academic curriculum adapted to the personal interest of students and according to the
socioeconomic needs of the neighbouring beneficiaries;, and teachers/managers well

trained and motivated to drive the change.

Moreover, with the possibility of implementing a new educational model with an
extended schedule of at least nine hours of classes, the “integral schedule” (“forcing”
students to stay in a safe space for longer, away from scenarios of violence to which
they could be exposed), access to elective courses (where students could choose
activities according to their own interest such as robotics, music or arts), and one course
where the student could visualize their future and how to achieve their persona goals
(life project or projeto de vida in Portuguese), the Project of 25 Ginasios
Experimentales Cariocas (Experimental Schools of Rio de Janeiro) were born in August
20101,

For the creation and implementation of this project, Rio de Janeiro’s Secretary of
Education needed technical assistance from institutions that could facilitate the intention
to build a vision for the future of the city. For that reason the Trevo Institute, and the
Institute of Stewardship for Education (Instituto de Co-Responsabilidade pela

Educacéo — ICE)Y, were invited to be technical advisors (see Figure 1).

; "~
O y
odond  (Rolows

inspiration

Vision of the oty Y

GED e

Figure 1. Creation Scheme of GEO

16 |_aw # 32.672 for Creation of Ginasios Cariocas: https://bit.ly/2CZHvVGS
7 1CE isanon-profit organization, created in 2003 to design a new school mode! and redeem the standard
of excellence of the Pernambucan School, in Recife. http://icebrasil.org.br/sobre-o-ice/
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According to the Municipality of Rio de Janeiro (2010), this project should aim to the
following: 1) Implement/transform schools addressing specifically students of 7", 8™,
and 9" grades; 2) Improve academic levels in school assessments; 3) Address school
disciplinary problems; and 4) Expand the base of solutions to complex problems in the
educational area. This provided the opportunity for the creation of “experimental
schools” with specific pedagogical innovations that would be tested and disseminated
throughout the municipal education network, being the Vocationa Schools for the
Sports, later known as Ginasio Experimental Olimpico (GEO) — Experimental Olympic
School since March 20128, one of these experimental schools. The initial idea was to
create five schools in strategic locations, with four aiming to serve with sport-based
education to fully abled students and one to serve students with disabilities'®.

According to the information gathered in some interviews with main stakeholders of the
project (see Table 1), indicated that the creation of the GEO were boosted tremendously
by the election of the City of Rio de Janeiro as the host city for the Olympic and
Paralympic Games in 2016 —during the 121st IOC Session in Copenhagen, Denmark in
2009. To take advantage of the momentum that the Games would cause and attract the
attention of the general population for the good and development of the education and

sport of Rio’s population.

4.2.1. About Trevo Institute

Trevo Institute is a private institution created as family foundation for philanthropic
purposes. It was created in 2009 by an individual with the intention of making social
investments in relevant and strategic sectors for the development of the community of
Rio de Janeiro (Interviewee # 2, and # 3, 07/03/2018).

The working capital for the operations of the institute comes from financial surplus
resulting from the investment in capital markets, as well as persona wealth. According
to the OECD (2018), the role of private foundations contributes tremendously to

achieving sustainable development, especially because they have the capacity to provide

18 |_aw 35.261: Creation of Ginasio Experimental Olimpico (GEO): https://bit.ly/2Rovy5B
19 The 5th GEO School serving students with disabilities was not inaugurated, due to difficultiesin its
habilitation.
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funds and the innovation, necessary to achieve the development of communities,

especially in developing countries like Brazil.

In accordance with its legal statutes (Trevo 2009, p. 1), Trevo Institute has as its main
objective to support individuals who demonstrate solvency in the development of
specific activities such as educational, cultural, sports among others. In order to obtain
the aforementioned objectives, the Institute may, among others: 1) Fund and/or develop
projects in order to develop the skills of the ben€ficiaries; 2) Support projects related to
activities developed by the Institute; 3) Establish goals to be achieved by beneficiaries
as a condition of grant, continuity or interruption of support; 4) Sign documents
establishing the refund of the value invested in projects or individual s that have not been
used for the purposes previously established; and 5) Agree upon in case of success of
the project or individual supported, the restitution of part or total of the value invested
with the intention of making viable the continuity of the institute or support for new
projects. As seen we noticed the style of managing the institution that allows it to
dynamically be able to have the freedom to decide the activities or individuals to
support and be able to recover their investments in social projects in order to reinvest in

future projects, once the desired project's sustainability has been achieved.

According to interviews with members of the Trevo Institute team, it was known that in
its beginnings the institution started to work in subjects related to health (2008), later in
subjects related to education (2009), after in subjects related to sports (2013). To quote,
Interviewee # 3 (Trevo ingtitute, 07 March 2018) regarding the work of Instituto Trevo,
“...previously there were programs exclusively for the promotion of sports (Trevo
Soorts), for example, programs to support talented athletes to develop their sports
career, but now Trevo is basically dedicated to work on issues related to education —
through sport-oriented schools”. Until 2016 they worked in sports related programs
(Talent Fund Program or Fundo de Talentos), and then only focused on the

development of educational programs as technical advisors or consultants.

Initially Trevo Institute had a team of ten people, including specialist consultants, and
administrative staff serving a variety of projects; currently they have a staff of three
people attending only to the consultancy of educational projects. It is interesting to note

that the creation of the Trevo Institute, adjusted to the personal aspirations of its unique
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benefactor to help solve critical problems in the City of Rio de Janeiro, with a sui
generis model. The operations of Trevo were aso subject to the feasbility of
cooperation with government authorities and the possibility/availability of staff to work
in the institute who had the technical knowledge, and had a certain level of trust from
the institution’s directors, according to the interviewees during the visit to Trevo
Institute in March 2018. The terms of cooperation between the Trevo Institute and the
Prefecture of Rio de Janeiro will be reviewed in the section 4.3.4. Participation of a
Private Institution in a Public Education Scheme.

4.3 About the I nitiative: Characteristics of GEO and Drivers of Success

According to UNESCO (2006) there is a considerable difference between the quality of
education offered by public and private education systems in Latin America, where
public educational services, in general, are perceived to provide inferior education
quality than private schools. For that reason is doubly important to analyse the role of
the municipality (as a public institution) on its role to manage and deliver the program

in a satisfactory way.

The Decree 35.261, for the creation of the GEO Program from March 19" 2012, says
that the main objective of the program is “the integration of academic and sport
education”, conceptualizing the student-athlete-citizen triad. Based in this three-
dimension mix, the qualities acquired by the pupils seek for the academic excellence
under the pillar of “student”, of an outstanding sport performance under the pillar of
“sport”, and to shape persons with the ability to lead their lives in a responsible,
supportive manner and with a set of values that promote a healthy citizenship, under the

“citizen” pillar (see Figure 2).
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Figure 2. Base Pillars of GEO Schools

4.3.1. Structure of GEO Schools

The GEO network (See Figure 3) is managed by the Prefecture of Rio de Janeiro —
under the auspices of the Ministry of Education of Brazil, through the Secretariat of
Education of the Prefecture of Rio de Janeiro and the specialized department in charge
the Education and Sports Advisory team, who in turn manage teaching through the
eleven Regiona Coordination Offices of Education (CRE), Private institutions provide
technical advisory — as part of philanthropy efforts, (currently only Trevo Institute takes
part, a the beginning ICE also took part of the initiative’s creation but not anymore) in
order to better manage its governance. It is important to mention that thanks to a MOU
signed between the Prefecture Authorities and Trevo Ingtitute, they act as partners

managing this initiative, not representing extra expenses for the Government body.
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Figure 3. Organization Chart of GEO Network

The network of GEO schools has a common organizational structure (see Figure 4), the
system of government of a schooal, in this case the structure of the GEO Juan Antonio
Samaranch will be used as a model (please note in the figure that the number of staff is
showed between parentheses). The highest authority is the Principa (Management
Office), then two Associate Management Offices for Academic and Sports subjects;
under these offices are the Pedagogical and Sports Coordination Offices. The
Pedagogical Coordination Office is responsible for coordinating with around twelve
teachers the academic courses — including physical education course. On the other side
is the Sports Coordination Office, which is responsible for coordinating the actions of
the teachers in the sports area. Support Staff (secretaries, librarians, and disciplinary
agents) help the overall activities; al staff in each GEO comprises approximately 26 to
30 people. It is important to mention that there are aso service staff (four employees)
that support the activities of the school, however these positions are covered directly by

the Prefecture of Rio de Janeiro through outsourced services (contractors).
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Figure 4. Administrative Structure of a GEO (Juan Antonio Samaranch)

4.3.2. Infrastructure and L ocation of GEOs
There are atotal of four GEO in Rio de Janeiro; these schools were located in strategic
areas where practical aternatives to take care of educational and social needs were

priorities (see Figure 5).

1. GEO Santa Juan Antonio Samaranch located in Santa Teresa, inaugurated in
2012 * See reference in the next page

2. GEO Félix Midlli Venerando in Caju, opened in 2013
3. GEO Doutor Socrates in Pedra de Guarativa, aso opened in 2013, and
4. GEO Nelson Prudencio in Ilhado Governador, inaugurated in 2016.

Each unit is composed of: 1) a physical unit where the students receive the theoretical
classes: study rooms with tables and chairs (individua and group), classrooms for
computer classes and libraries, and, 2) a physical unit for the classes of physica
education and sports: al the GEO have athletic track and pits of jumps, polyfunctional
courts for the practice of soccer, basketball, handball, volleyball, in addition specia
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rooms for the practice of judo and wrestling, as well as for chess, table tennis and

badminton; three out four schools have a swimming pool °.
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Figure 5. Location of GEOsin Rio de Janeiro. Source: Google Maps (2019).

* 1t is worth to mention that the infrastructure occupied by the current GEO Juan
Antonio Samaranch in Santa Teresa, formerly was the location of the Civil Association
for Cultural and Educational Japanese Dissemination of Rio de Janeiro (U 47 -2 v
FA 1 HAN 4% Rio de Janeiro Nihonjin Gakkd). This association was founded in
1971, initidly to serve IHI Corporation employees, during booming economic
conditions. The student body decreased after the company closed in 1994, and because
violence rates increased in the neighbourhood the association was closed definitely in
2010. The Prefecture of Rio de Janeiro bought this property especialy to start the GEO
Project in 2012. Another relevant information worth to mention is that from 25" August
to 2" September 2016, Tsukuba University —through TIAS, with the International
Association of Athletics Federations (IAAF), organised in GEO Juan Antonio
Samaranch the first Nanairo Ekiden —OVEP Project, in Latin America?™.

20 GEO Fédlix Mielli Venerando in Caju has been built on a landfill and the soil is not appropriate to have
aswimming pool.
2L sport for Tomorrow, 2016: https.//www.sport4tomorrow.j p/nanairo-ekiden-ovep-project/
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4.3.3. About the Program

The process of creation of GEO - and its’ program, derive from the diversification of the

vocational schools of Ginasios Experimentais Cariocas (GEC)?2. The educative model

was inspired in other similar experiences from Brazil and abroad?, and developed by

the Trevo Institute. Despite the similarity of GEC’s functiona structures in the way of

operations, GEO has its own characteristics that can be attributable to the success of the

initiative;

Extended Schedule. While traditional school systems offers 25 hours/week of
classes?*, the GEC offered 35 hours/week to all students, nevertheless GEO provides
atotal of 45 hours/week of classes to all students, in this extended schedule 2 hours
per day (from Monday to Friday) are destined to the practice of various sport
disciplines. Since this project seeks to address a particular group of students (those
who feel avocation for sports), and some GEO are located in communities with high
rate of social risk, the fact of staying in the school facilities for extra time, will
reduce the students’ exposure to risky environments (at their neighbourhoods or
even at their own homes). The establishment of the extended schedule is aso
aligned with the requirement of the National Plan of Education (2014) of the
Ministry of Education, seeking that at least 50% of the Brazilians schools provide an
Integral Schedule by 2024.

Polyvalent teaching. According to the interviews performed to staff member of the
Education Secretary, Trevo Institute and Principals of the Schools®® the main reason
to establish the polyvalence style of teaching is the resultant benefit of the extended
time spent among teachers and students, improving their coexistence in the
classroom in favour of the academic progress of the students. The distribution of
teachers and the courses under their responsibilities are as follows. Teachers of
“Humanities” cover the courses of Portuguese, History and Geography; Teachers of

“Exact Sciences” cover the courses related to Maths and other sciences like Biology,

22 Other schools were devoted to promote arts (Ginasio Experimental do Samba — GES), or the use of
technology (Ginasio Experimental de Novas Tecnologias -GENTE)

2 gport-oriented Schools experiences in Recife, United States of America, Australia, Cuba and Singapore
2 Decree 1427 of Municipal Education Secretary, October 2016

% |nterviews were made to 12 staff members of the mentioned institutions for this research
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Chemistry or Physics, other courses would have “Specialist Teachers” to support the
labour of teachers in the major two areas. Those Specialist Teachers cover the
courses of Arts (music, theatre, painting), English as a foreign language, Physical
Education, and specific Sports’ coaches. Another reason — not mentioned by the
interviewees, could be the necessity to offer the school teachers, from the Municipal
Education Network, the amount of hours they need to accumulate (40 hours/week)
to receive a differentiated salary from conventional schools, where they need to
work in different schools to complete the 40 hours work demanded by the

Municipality’s Education Secretary.

e Admission process and period of experimentation. One of the most important
characteristics and drivers of success of the program can be attributed to the
intention of the prospective students of GEO to be at the school. According to Trevo
Institute, the expectation and demands for vacancies have increased dramatically,
basically because parents realize how beneficial this educational model is for their
children. The process begins with the genera registration of potential students
through a web page “Matricula On Line”? created by the Secretary of Education
especially for this process (see Figure 6). After filling out basic information in the
on-line inscription, the applicants would pass a face-to-face evaluation, where
physical aptitude would be tested, and the desire to study in a sport-oriented school
and in an extended schedule will be confirmed. If these evaluations are successful,
the students are able to obtain any of the vacancies destined for the enrolment
process for the regular year; if any of the stages is not approved, students are

redirected to enrol in another public school in the municipal network.

Figure 6. Rio de Janeiro’s Public Education Inscription Process

% Education Secretary of Rio de Janeiro, 2018: https://matriculario
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An interesting detail mentioned during the interviews referred to the Admission
Process creation moment at the beginning of the project, the Prefecture of Rio de
Janeiro had the intention to perform during the face-to-face evaluations not only
physical aptitude tests but also academic tests; Trevo Institute was against that by
saying that "the intention of this educational model is to demonstrate that sports
practice changes the learning capacity of students (especially those with low

academic performance) for better”; they were right.

Sports practice (competitiveness): According to the DELP guide: Long Term
Sportive Development Program of GEO, "the formation of a possible athletic career
of ayoung athlete is related to the technical-pedagogical conditions of training and
participation in competitions'. Knowing the benefits that sports have on academic
performance (Barr & Lewin, 1994), the GEO network encourages students to
participate in internal sports competitions among the four schools that make up the
GEO network, as well as with other school educationa institutions that share the
same vaues with respect to participation in competitive sports tournaments,
recognizing that participating in these competitions generates a dynamic that
promotes the integration of all actors in the students educational process. teachers,
managers, parents, and peers participate in the competitions, by encouraging their
teams during the tournaments.

Variety of sports disciplines. There are no accurate statistics on how many people
who practice a particular sport, but in Latin America there is a clear advantage of
popularity of football and volleyball on other sports. This has been changing
gradualy in the region thanks to efforts made by the International Federations, the
holding of large sports championships in the region and globalization that alows
more people to know sports that are popular in other countries. However, many
sports disciplines even today are difficult to practice because they do not have
specialized training centres, sports equipment suppliers or other people with whom
to share this hobby. That is why the GEO program, through the Long Term Sports
Development Program - DELP developed by the Municipa Secretariat and the
Trevo Institute, seeks to diversify the sports offer of the disciplines taught to

students so that at a certain time (stage of experimentation of al available sports
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modalities) can choose two of them for their practice during the school year. The
sports disciplines offered in the educational network are athletics, swimming, chess,
volleyball, hand ball, judo, soccer, table tennis, Olympic wrestling, basketball and
badminton, however the qualification of each of them are based on the infrastructure

sports that each venue has.

Staff valued and recognized. Another of the important elements is the positive
work environment (positive climate) in which the staff work (principals, professors
and service staff). This generates an adequate climate that favours a good
interrelation between the school's hired staff and the students. This can be attributed
to: 1. The proper selection of school directors (all are Physical Education Teachers
of the Municipal Education Network, who according to Federal laws are validated
by democratic vote by the same educational community: teachers, students and
parents), 2. Adequate selection of teachers, through internal competitions and their
own motivation to work in sports-oriented schools, 3. A better distribution of the
workload for teachers, consisting of 40 hours per week exclusive to dedicate them to
GEO (previously the workload was lower, which obliged teachers to work in two or
more schools), 4. Regular meetings by the Ministry of Education and the Trevo
Institute, both with the directors and with the professors (in these meetings the
progress and state of the management of each school is reviewed to be able to
correct any detail that is outside of the planned activity). When asked “What makes
GEO different from other schools?” Interviewee # 7 (13/03/2018) mentioned: “The
human resources, make a huge differential... not only of the students but also the
teaching staff and management staff. As the students decide by themselves to be in
GEO, the teachers also do... showing commitment not only for the learning process

but also with GEO.”

Keeping the data: One of the fundamental elements for the development of any
program of this type is the maintenance of a database that registers both the baseline
and the results achieved in a regular and sustained manner over time. One of the
main factors attributable to the failure of initiatives led by the public sector -
especidly in developing societies - is the risk of continuity of public policy
execution when a new government is formed. The GEO has the figure of a private

ingtitution that acts to provide technical assistance externaly (Instituto Trevo),
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ensuring that the "know-how" of how to administrate the program, as well as and
maintaining the record of the data reached for the program to be maintained over
time, even though government changes may determine the departure of the

professionals who were in charge.

Tutoring and mentorship. Another characteristic of this project that complements
the work of polyvalent teachers, is the work carried out by the tutors teachers
responsible for the "Project of life" course, which is based on the "four pillars of
education” of Jagcues Delors (2004): 1) Learning to know, 2) Learning to live
together, 3) Learning to do, and 4) Learning to be, in order that the student
visualizes his future and can build the path to it, and on the other hand the course of
"directed studies’ allows the student to improve their study techniques and thus be
able to have a better academic performance.

Shared municipal sports facilities. Another detail of this program was determined
by the adequate sports infrastructure existing in the areas where the GEO were to be
located. Unlike the GEO of Santa Teresa, which is the only school that has its own
sports facilities within its premises, the other GEOs needed to be located next to
municipal sports spaces caled "Vilas Olimpicas’ (Olympic Villages) so that they
can be shared with the schools, and thereby reduce the costs of running the Program.
However, because the Vilas Olimpicas, are administrated by external organizations
to the Municipality of Rio de Janeiro (through tenders given to private institutions),
they have often generated controversy because they are neglected and do not offer a
quality service. In the case of the GEO, it is necessary to be able to negotiate with
them in order to use the sport facilities in exclusively hours for GEO (blocking the
entrance of the neighbours during school hours), as well as to guarantee that the
facilities receive the adequate maintenance, that often is not done for lack of

sufficient budget.

The Olympic Villas that share facilities with the GEO are the following:
¢ VilaOlimpicaNilton Santosin Ilhado Governador: GEO Nelson Prudencio
e VilaOlimpica Doutor Socrates in Pedra de Guarativa: GEO Doutor Socrates
e Mane Garrincha Olympic Villagein Caju: GEO Félix Mielli Venerando
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4.3.4. Participation of a Private Institution in a Public Education Scheme

As seen previoudly, the Trevo Ingtitute were technical advisors for the creation,
operations and monitoring of the project; nevertheless the sole responsible for its
execution was/still is the Secretary of Education of Rio de Janeiro. Is the role of the
Municipal Government to administer the educational system through the Municipal
Education Network. Despite the efforts and commitment to follow up and a give a
sustained impulse to GEO Program, the input of the Trevo Institute in day-to-day
activities makes an important difference, not only as the technical advisor (for
improving the project, organizing training sessions or applying corrective measures) but
also to keep track of the data produced by the project as well of the results
(performance) of each of the schools. The interviewees from the Secretary of Education
of Rio De Janeiro and TREVO Institute also confirmed this during the interviews made
in March 2018. Figure 3 shows the position that Trevo Institute occupies in the generd
organizational chart of the GEO School Program, working directly with the Sub
Secretary of Education of Rio de Janeiro.

About the Agreement of Cooperation between the Municipal Government and the
Private I nstitution

One of the main elements that facilitates understanding of the terms of cooperation
between the private entity (Instituto Trevo) and the Government entity (Secretariat of
Education of Rio de Janeiro) is the Memorandum of Understanding (MOU) between
both institutions. In accordance with the MOU signed in August 2012, the purpose of
the collaboration is described as the “creation, implementation, monitoring and
evaluation of the GEO Schools of the Ministry of Education”.

According to the MOU, twelve points define the obligations of the institute: 1)
Coordinate, in coordination with the Secretary of Education, the conceptualization,
drafting, and implementation of the GEO Project, as well as the evauation of the
activities carried out according to the Plan of Work in the two initial units of the Project:
GEO Juan Antonio Samaranch and GEO Doutor Socrates; 2) Creation of the profiles for
the selection of the actors of the GEO project: students, professors, administrative team
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and support personnel; 3) Guide and support the implementation of the NADE?’
(Advanced Centre for Sports Development); 4) Grant the Ministry of Education all
knowledge associated with the project (documentation, manuals, etc.); 5) Instruct and
participate in support and supervision organs, guaranteeing permanent accommodation;
6) Offer technical support in the pedagogical process of the innovations of the project,
as well as its methodology and management style; 7) To assume the lega obligations
that obligate the Institute with the workers hired during the period of collaboration,
leaving the Municipal Education Secretariat exempt from any obligation to the
personnel hired to execute the project; 8) Authorize the Secretary of Education, without
requiring any payment, the use of all documents related to the project; 9) Prepare
welcome guides for parents, students and teachers; 10) Conduct the training sessions for
teachers on the methodology to be applied in the GEO Project; 11) Demonstrate the
results of the process and impact of the project, through an externa institution -
contracted by the Trevo Institute; and, 12) Make other collaboration agreements for the
implementation and execution of the project.

As reference, a copy of the refereed MOU is attached in the Appendices section.

4.4 Management Style

According to research conducted by Hallinger & Murphy (1986), and Pont, et al.
(2008), the school environment is influenced by the management capacity of principals;
consequently this environment will influence the work of the teachers, and the
performance achieved by students. That is why having an adequate working climate,
and efficient management style will favour the performance of a determine school.

Furthermore, the studies developed by Pont, et al. (2008), mention that to achieve
positive changes in learning processes, the public schools (by themselves) and other
stakeholders must have the ability to adopt and be able to adapt to new models of
administration and teaching.

27 NADE seeks to create new methods aimed at sports practice
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4.4.1. Management M odels and Description of Management Style

There are some tools to determine the style of management in schools, one of these
tools is the Survey “Teaching and Learning International Survey (TALIS)” developed
by the Organization for Economic Cooperation and Development (OECD)?8. With this
survey they sought to discover working conditions and climate in schools, in order to
find better procedures (which they would generate in policies) to improve the conditions

of school achievements®.

This evaluation focuses on the first years of secondary education (mainly teachers and
principals), and the approach determined the role of school directors —and their
management styles, as well as the beliefs and attitudes of teachersin the practice of their
teaching functions. The evauation included 24 countries, including Brazil. The
intention of using this reference materia is to compare the results obtained by the
evaluation carried out by the OECD and the evidence gathered in the field visits in each
of the GEO schools, as well as to the other stakeholders of the project in order to define
the management styles used in GEO, as well as determining some important variables
on the climate of GEO schools, which could in part be determining factors for the

success of the project.

4.4.2. Style of Management of School Principals

The TALIS study identified five types of management behaviour of school principals:

a. Management for school goals, the principals in this style are those who perform all
the actions assigned to achieve the school's objectives, and motivate the teachers to
ensure that all their activities are al'so oriented (including that of the students), to obtain
of the objectives indicated in the curricula and in the strategic objectives.

2 The OECD groups 36 member countries having as mission to promote policies that improve the
economic and social well-being of people around the world, through the measurement of productivity and
global flows trade and investment in order to understand what is driving economic, social and
environmental change. https://www.oecd.org/about/

2 Creating Effective Teaching and Learning Environments First Results from TALIS (OECD, 2009). For
further information on TALIS documentation, the instruments and methods, see the TALIS Technical
Report in: www.oecd.org/edu/TALIS.
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b. Instructional management, in this group are the principals who work with the
teachers to solve any weakness that could be identified when performing teaching, at the
same time they support the teachers in the solution of problems that could happen with
the students, promoting the professional development of all school staff, especialy the
teachers. In addition, there is always the search to improve teaching processes in the

classroom.

c. Direct supervision of instructions in the schooal, in this style, the principals execute
for direct supervision to ensure the correct process of instruction during classes, at the
same time constantly they make suggestions to the teachers to improve the processes.
The principal monitors not only teachers, but also students.

d. Accountable management, this style of administration seeks to comply with the
rules to deal with both internal and external accountability, not only in their work but
also in that of teachers, seeking parents to participate in the administration proposing

new ideas and procedures for the improvement of the school.

e. Bureaucratic management, this style focuses on the strict follow-up of official
rules, while the directors are directly involved in the solution of day-to-day problems, as
well as dedicating an important part of the working time to the creation of reports for

the superior authorities, creating an environment oriented to the fulfilment of the tasks.

The definitions of the five types of behaviour mentioned above have been grouped into
two types of management styles according to their nature. On one hand we have the first
three types of behaviour within the style of "instructional leadership”, and the next two
are grouped within the style called "administrative leadership" (see Figure 7).
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Figure 7. Composition of the Indices for Instructional and Administrative Leadership
Source OECD, TALIS Database 2017, p. 197.

4.4.3. Style of Management of School Principalsin GEO Network

According to the TALIS study “...teachers teach and work in schools that are usually
administered by managers, often known as principals” (OECD 2009, p.193). In the case
of the GEO Network, four (out of 4) principals leading the schools are professionals in
physical education (teachers), which provide a different approach and can be influentia
when managing the school. Interviewee # 4 mentioned in this respect:

“In municipal schools any teacher can become a school principal, in many schools of
the Municipal Education Network there are directors who are physical education
teachers. The physical education teacher is a very dynamic person, has practical ability
to solve situations. Actions led by physical education teachers are generally successful.
In GEO for being a school oriented to sports, the physical education teacher managing
the school, has a better understanding of the needs and reality of the school."
(Interviewee # 4, 12/03/2018)
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According to the TALIS results, some principals in every country surveyed considered
and apply the “Instructional Leadership” as a key element for effective school success.
In Brazil results showed higher scores corresponding to Instructional Management and
Direct Supervision of instruction styles, regarding the average score for TALIS
countries evaluated. Having considered the styles proposed by TALIS and according to
results gathered from principals interviewed, it is assumed that the style of management
applied in GEO schools is a mixture of Instructional Management and Accountable

Management.

According to the data compiled through interviews, Interviewee # 3 (07/03/2018)
mentioned about the management style, “the staff have regular meetings to review the
progress of their development towards the results, in the same way all principals of
GEO network also have regular meetings to follow up our progress”’, what shows the
Instructional Management style. Moreover, also mentioned “the participation of the
students’ parents and family is fundamental for their success, they become allies to
achieve the objectives of our School” that added to the orientation and follow-up for the
continuous improvement in the academic exams elaborated by the prefecture of Rio de
Janeiro and the Ministry of Education of Brazil (Prova Rio and Prova Brazil) seek to be
accountable internally and to stakeholders outside the school confirming the
Accountable Management Style.

4.4.4. Teaching Stylein GEO

Another important positive aspect to be analysed as part of the model success is the

teaching style of the GEO, as well as the day-by-day school climate.

There are many investigations related to the classification of teaching styles, however
following the research of Kim (2005) these styles, for the practical purposes of this
research, are classified into two large groups: the traditional style of teaching or "direct
transmission”, and the “constructivist style.

While the traditional or direct transmission style uses techniques of knowledge

transmission in avertical, structured and unidirectional way, in a calm environment that

encourages teaching and having the teacher at the centre of the learning process as a
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promoter of knowledge; the constructivist style focused on the student seeksto create an

interactive learning process, and students take a leading role in their own learning.

In the case of the GEO, the interviews with principals, teachers, and Rio de Janeiro’s
Government education officials affirm (see Table 1), that the style used in the schoolsis
mixed but with dominance of the constructivist style, taking the students to the centre of
the learning process. Moreover the students having a personal vocation to sports
practice (sport attitude test as a requirement to enter GEO), generates a double
motivation in the student, making school dropout rates almost non-existent, in
comparison with the dropout rates of traditional education schools. Interviewee # 10

mentioned on this regard:

“What makes GEO unique is to be a full-time school (integral schedule), the
possibility that students have to practice sports on a daily basis and compete. In
addition, the polyvalent teaching allows us to share with the students in a
different and more didactic way. The school dedicates a special space to the
student so that he can develop additional skills through courses such as Life
Project, Directed Studies or Elective Activities so that they can generate their
own strategic strategies for self-improvement at school.”

(Interviewee #10, 12/03/2018)

It is important to mention that GEO as sport-oriented school, physical activity is present
in the school curriculum above other schools’ standard within the municipal education
network. According to the definitions made earlier, it has been scientifically proven that
the practice of physical activity fosters a greater and better capacity for cognitive
learning (Lewing, 1994), which is the result of a combination of elements between

teaching methodol ogies and school climate.

4.45. Job Satisfaction Level in GEO Schools

According to Dormann & Zapf (2001), the level of satisfaction achieved in the working
place determines the performance of every individual, including their behaviour and
relation with others. Translating this to a school setting, the working conditions of

teaching would directly affect (positively or negatively) the learning experience of their
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students. Even though the working conditions were not the ideal, if ajob satisfaction is
high enough, the positive attitude would help to overcome negative details, reducing
resignation rates and improving the relation with students.

According to the gathered data for the GEO through the interviews and field visits
made, some of the evidence that could favour levels of job satisfaction is shown as

follows;

e Motivated and disciplined students (Interviewee # 2 — 11, 13)

e Pleasant work environment (Interviewee# 2, 3, 7 — 12)

e Students who obtain positive academic results (Interviewee # 2 — 4, 9)

e Good saary conditions (Interviewee #2, 3, 9)

e Sense of belonging to a successful and differentiated educational model in the
municipal education network (Interviewee# 1, 2, 3, 7 — 12)

e Congtant trainings (Interviewee # 1, 2, 3)

e Positive job challenges (in the case of the academic area assuming the
polyvalence) (Interviewee # 4, 9, 10)

e Adequate sportsinfrastructure (for sports and physical education teachers)
(Interviewee # 1 — 18)

e Accessacareer line (Interviewee# 1, 2, 3)

Another important detail is that teachers belonging to GEO network (the four schools)
need to apply formally to become member of the teaching staff. The process of selection
is conducted following Rio’s government procedures, on the basis of 40 hours of work
per week and receiving an entry remuneration of approximately 6,000 Brazilian Reales
(Approx. 1,550 US$*), which for the reality of Brazil - compared with other states, is a
fairly competitive salary. According to Trevo institute “the selection of teachers for

GEOQO iscrucial for the success we are having”.

4.4.6. Institutional Climatein GEO

As part of the ingtitutiona climate, the relationship between the members of a school is

determinant for obtaining a certain school climate (positive or negative), the existing

30 Calculations made by the 20th of November 2018
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relationships in a school can be between a principal-teachers, teacher-students, and/or
student-students (Wilson, 2004).

According to Rhodes, et al. (2009) social climate can be categorized according the
psychological attributes and institutional attributes. Psychological attributes include the
set of values characterizing individuals or groups, such as empathy, willingness for
cooperation, openness, etc.; and institutional attributes are determined by the teaching
styles, rules of the schooal, etc.

The teachers have a tremendous responsibility for promoting a positive school
environment, where the harmonic coexistence and relationship between teacher and
students favours the learning processes. Characteristic elements of each individual
personalities (depending on the form of family upbringing, and considering their social,
cultural and/or economic background) are key in influencing a healthy coexistence.
Considering the GEOs context (serving communities with characteristics associated
with poverty, violence, or drug trafficking), the ability of principals and teachers to
generate positive environments within the school is vital. Regarding the characterization

of the GEO students, interviewee # 7 mentioned:

“...the student from GEO School is different. I don’t know if is because their family
values, but is much more easy to work with them. In these 2 years | have never
experienced a major incident during my lessons. The desire of the students to enter
GEO schools transforms them with a different attitude, moreover the course of
Project of Life allow them to have a different perception of their future life and
with that their motivation to learn."

(Interviewee 7, 13/03/2018)

Another element that favours the positive climate in the schools is the personal

relationship between teachers and students, on this respect interviewee # 7 mentioned:

“...despite | am humanities teacher | love to go on weekend to cheer my students
during sport competitions, although is not compulsory for us (teachers). | enjoy
very much attending these events. Participating in these activities increased the
relationship between students and me, they become more open in favour of the

learning experience”
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(Interviewee 7, 13/03/18)

In the same way, the love felt by teachers for what they do and the knowledge that their
work generates positive changes in their students often causes their commitment to the
work they do to extend beyond the limits of the school, as shown in the testimony
collected by the media about the story of Gabriel, 15 years, student of GEO Felix Midlli
in Cgu (one of the most deprived areas of Rio de Janeiro) and Fabricio, his wrestling

coach:

“Revelation of wrestling sees School Games as a springboard for Buenos Aires
2018. The mentor of Gabriel is coach Fabricio Xavier. With almost 20 years
dedicated to the sport, the coach transmits the martial art, gives advice to the
youth, runs behind sponsors and even donates his own pocket to ensure the
participation of pupilsin championships outside Rio de Janeiro. “The people who
work in the social part of the sport know how difficult the mission is. We are here
not necessarily for medals, but for lives. We try to pass the citizenship
consciousness that a sport provides, is not just sports performance. The
experience here is very significant for young people, who can dream of a better
future" coach Fabrizio said.”

Rede Nacional do Esporte, 17/11/2017%*

4.5 Impact of GEO

This section seeks to show evidence of the real impact that a legacy-related project has
on society in favour of the communities it serves. GEO Project —later program, shows
through the documentation, testimonies and evidence collected the real impact of
sustainable legacy projects of mega-sporting events in society, playing a role as
aternative or complementary solutions to Education Legacy initiatives of mega-
sporting events, such as Transforma by the Organising Committee of the Rio 2016

Games.

31 Rede Nacional do Esporte: https://bit.ly/2AB3su5
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In making a general comparison between the usua or traditional educational legacy
activities or programs of mega-sporting events and the GEO Program, it can be
mentioned that the Educational Programs — in this particular case as part of the social
legacy of the Olympic/Paraympic Games like Transforma in Rio 2016, Get Set in
London 2012 or the Olympic Education Program in Beijing 2008 were meant to help to
solve contemporary social issues and promote a series of positive values, attitudes and
behaviours that transmit Olympism and Paralympism®2. However, it also faces many

challenges and disadvantages, as the mentioned by Georgiadis:

“Although Olympic education programs contribute to the introduction of
changes that improve the school’s efficiency, many of these programs cannot be
integrated in the educational system. Thisis due to a series of problems arising
during their implementation in the education process, such as “absence of
continuity”, inadequate funding and organization, limited student and teacher
involvement and the non-recognition of their importance by official government
agencies. Furthermore, the inability to evaluate these programs not only on the
part formal educational authorities in each country, but also on the part of the
institutions involved in their implementation, which for the most part do not
seem to be able to record data related to their implementation, evaluate their
results and impact on cognitive aspects, educational practices and school
management, represents a serious obstacle preventing any feedback for future
development of broader, ssimilar programs.

Georgiadis, 2008 (p. 6716)

The uniqueness of GEO regarding the traditional Olympic Education Programs it is
based on the possibility that GEO, besides providing an education based on Olympic
Values in a lapse of time and in a comprehensive manner, ensures that students
(especidly in areas affected by poverty or violence) have better academic performance,

important sporting achievements and above all they become good citizens in the

32 Olympic Values: Excellence, Respect and Friendship, and Paralympic Values: Courage, Determination,
Inspiration and Equality
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future®. In a single sentence it could be said that the Olympic Education Programs

teach values for a certain time while GEO changes lives.
451 On Student’s Academic Results

The degree of success of a program can be measured through indicators of achievement.
At IDEB 2013%* the GEO of Santa Teresa was the third best municipal school in Rio,
with a grade of 6.6. Also it was ranked third in the IDERIO 2014% (Index of Education
Development in Rio) scoring 7.4, against the average of 5.0 of the municipal network.
“Since sport is a great attraction, we increase the academic requirement. While in the
municipal network, the average obtained is 5.0, in GEO is 6.0. The idea is to show that
the study is part of the life of an athlete” mentioned by Helena Bomeny, municipal
secretary of Education of Rio in a press release from the Secretary of Education of Rio

de Janeiro®.

Moreover, according to the documents shared by Trevo Ingtitute, the evaluation of the
results of the academic performance of GEOs in IDERIO 2015, showed that two GEO
(Juan Antonio Samaranch and Doctor Socrates) were among the best ten schools of a
single shift (extended schedule) of the educational network of Rio de Janeiro (see Figure
8).

3 The three formative pillars of GEO are: To train good students, athletes and citizens.

34 |DEB is an indicator of educational quality that combines performance information in standardized
exams (Prova Brasil) - obtained by the students at the end of the teaching stages (4th and 8th grades of
elementary and 3rd of high school).

35 The Education Development Index (IDE) is the main indicator of the quality of basic education in
Brazil. On ascale of 0 to 10, it summarizes two concepts, approval of the school and learning in
Portuguese and mathematics.

% prefeiturado Rio de Janeiro: http://www.rio.rj.gov.br/web/sme/exibeconteudo? d=5748831
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Figure 8. Results of IDERio 2015 (Municipal Secretary of Education of Rio de Janeiro)

In statements collected by the media about GEO and Gabriel (from GEO Félix Midlli
student) in regardsto 2015’s regional sport results:

“...These children, who could be idle on the street, fell in love with the sport and
also became great students’, said Marcelo Laignier, Deputy Director of GEO
Juan Antonio Samaranch. This is no exaggeration. At IDEB 2013%, the GEO of
Santa Teresa was the third best municipal school in Rio, with a grade of 6.6. Also
ranked third in IDERio 2014%: resulting 7.4 points, contrasting the average of
5.0 of the network. Gabriel, was always in his dirty clothes and had a poor
academic performance. He failed to pass the academic year. Today, Gabriel
brought us a silver medal: heis the current Wrestling State champion of the Youth
Games, and third in the national ranking. In addition, it is well rated in the
dispute to represent Brazil in the Youth Olympic Gamesin 2018.”

Extra, 21/11/2015 *°

87 Basic Education Development Index
% Rio Education Development | ndex
39 Extra: https://glo.bo/2LPNVeb
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45.2 On thelmprovement of the Sport Base

In GEO, being a sport-oriented school, the practice of physical activities and sports
during school time and high-level competitions with other schools (within GEO network
and other schools at regional or national level) the students have increased the sport
performance significantly. For that reason sports results are also indicators that show the
degree of success of the program, according to data provided by the Municipa
Secretary of Education and Trevo Institute, in the 36 edition of O Globo’s Inter School
Games®, that promotes competitions in eleven sports disciplines (eight of which are
part of the GEO academic curriculum), the four GEOs are among the top ten schools
(among more than 1,700 schools in the educative system of Rio de Janeiro). GEO Juan
Antonio Samaranch achieved the five-time championship in its category (see Figure 9).
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Figure9. Results of Interschool competitions. Genera classification 2018. O Globo.

40 The most important school sports competition in the state of Rio de Janeiro
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During the 34" edition of O Globo Interschool Championship, three GEOs were among
the top ten in the General Classification ranking (see Figure 10), is worth to mention
that GEO Ilhawas inaugurated that year (2016).
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Figure 10. Results of 35" Intercolegial (2015). Source: O Globo.

Making a small revision of the media hits on GEO's sports performance, the following
was found:
“...At Ri0o's Student Games GEO Samaranch surprises. Another award-winning
teaching institution that attracted attention was the GEO Juan Antonio
Samaranch Municipal School, in Santa Teresa. Created in 2012, it ranked second
overall in the medal table, even having only students in category A (12 to 14
years), in which GEO wasfirst. ”
Globo Esporte, 10/10/2015*

41 Globo Esporte: https.//glo.bo/2AwWQOHK
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“Students from public schools in Rio remove the private network in Inter
School. For the second consecutive year, students from the Olympic Experimental
Gymnasium (GEO) Juan Antonio Samaranch in Santa Teresa will raise the Inter
School Cup, a sports competition that has been won exclusively by private schools

1

for more than three decades.’

Extra, 21/11/2015%

Moreover the GEO Juan Antonio Samaranch has been the absolute champion for three
consecutive years from 2014 to 2016. In addition more than 70% of the athletes selected
to compete in the athletics and wrestling teams of Rio de Janeiro State for the National
School Sport Games in 2015, belonged to the GEO. Furthermore, GEO is a great
provider of athletes who participate successfully in the National School Sports Gamesin
Brazil and also taking part in national teams that represent Brazil in international school

competitions.

45.3 On other social indicators

Rio de Janeiro is a city with ailmost seven million inhabitants, with great economic and
social contrasts, where around 22% of the population live in slums in precarious
conditions (or favelas)®®. The location of GEO schools has been determined based on
the needs of education coverage for specific audiences (generally with economic and
psycho-affective needs). Students who come from these areas generally had poor
academic performance, as well as behaviours that tend to be violent or gangized, but
being exposed to a pleasant work environment that adapts to their physical and psycho-
affective needs, the student changes their attitude for good. However, the good
reputation GEO has won has made people from different social classes attend this

school regularly, becoming a space of social agglomeration.

42 Extra https://glo.bo/2LPNVeb
43 According to the Brazilian Institute of Geography and Statistics (IBGE).
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On this respect Interviewee # 3.mentioned:

"In GEO we have students from different areas of Rio de Janeiro, despite the
distance, they come because they like the school, they are children of families living
in poverty, with medium purchasing power, and also those which has a very high
purchasing power, however, coexistence is very good, with great respect, beyond
the economic situation, friendship is valued and are spaces that favour exchange
and social coexistence.”

(Interviewee # 3, 12/03/2018)

Sport has the power to transform lives in a positive way (IADB, 2017), which is why
taking advantage of the interest of students applying to a sport-oriented school like
GEO. The teaching methodology is based on the combination of classes of theoretical
(academic) knowledge together with sports practice (both, in physical education classes,
and the two specific sports chosen by each student during the try outs sessions). This
mixture of physical activity and theoretical classes allows those students who have an
increased kinaesthetic intelligence® - and who generally fail in traditional teaching
environments, to improve their learning abilities at academic level, resulting in a
superior performance if they did not practice any physical activity.

To reinforce what the directors, teachers and parents say about the school as space of
healthy coexistence and the change in student behaviour, the following information was
collected from interviewees:

“The surroundings of some GEO schools are characterized by high rates of
violence, as well as drug trafficking. Faced with this scenario, schools are
presented as a space that is helping not only to train students with the potential of
positive agents in society, but also is perceived by the community positively,
understanding that this type of space can become a determinant of children's

)

future, managing to break the cycle of violence and poverty in which they live.’

(Interviewee # 3, 12/03/2018)

4 Based on the Theory of Multiple Intelligences of Howard Gardner (1983).
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“95% of students in our school come from a community (Caju) that has the worst
levels of human development index in Rio de Janeiro, which is complicated for
teachers, however students realize the opportunity represents GEO in their lives.
They realize that they live in an environment of risk due to violence and drug
trafficking in their communities, realizing that GEO is a different thing and that it
can represent a change in their lives to break the vicious circle inherited from their
parents to have a better future.”

(Interviewee # 7, 13/03/2018)

Also for students having positive results in sports practice —and consequently in their
academic performance, raises the motivation to forge a better future to change their
complicated present (of themselves, their families and their environment) and change
their future for good. In mentioning Gabriel (the same student who was referred before),

this was what the press informed:

‘13-year-old walks step by step in the Olympic fight and dreams of Youth
“Olympicsin Argentina: ... But being a wrestler and not completing his studies
is totally out of the question for Gabriel. To keep wrestling is his dream, but for
that, he wants to study and to evolve the mind. "I'm going to continue training
every day, but without giving up the importance of learning. Therefore, | intend to
graduate in Physical Education. Then | will be able to dedicate myself to what |
like and still pass on my experience of my training to other boys who dream high",
said the student-athlete.’

Extra, 19/09/2015%

And for teachers, how school changed their lives for better, Coach Xavier (GEO Félix
Mielli Wrestling coach) declared for the Prefecture of Rio de Janeiro about their

students;

"They have enormous potential. They are dedicated, they want to be champions.
The sport has been changing their lives'.
Prefecture of Rio de Janeiro, 09/04/2018

4 Extra: https://glo.bo/2Tnzn8m
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In addition, the opportunity for positive change is not restricted to GEO students, the
students' families are aso influenced by the change that the youngest bring to them,
generating an environment reflecting change and benefit in their own destinies, as

mentioned in the following testimony:

“Some of the students that we have in GEO are children of traffickers (of drugs),
and those parents like their children to study in GEO, because they do not want
their children to continue in that same life, they trust their children to make better
decisions in life thanks to the education received. " "The school is respected, they
trust in the safety of the space, some parents (who live in the favelas) are
passionate about GEO, they know how much it has helped to change the lives of
their children, | have in my mobile puts many messages of mothers thanking for
having transformed the lives of their children positively.”

(Interviewee # 3, 12/03/2018)

4.6 Sustainability

One of the ways to determine the degree of success of a program, besides the results
obtained after an evaluation cycle, is through the capacity it has to last over time. When
thisis achieved it might be assumed that the program became sustainable. According to
the United Nations (2002) there are three pillars of sustainability: economic, socia and
environmental, as critical factors to guarantee sustainability. Moreover McConville &
Milhelcic (2007) subdivided the social pillar into three sub components. Socio-cultural
respect, Community participation and Political cohesion, as key elements to set the base
for sustainable development. Next, the factors that have determined the success of GEO
Schools will be analysed based on the mentioned definitions in the following table
(Table 2):

6 Prefecture of Rio de Janeiro: http://prefeitura.rio/web/sme/exibeconteudo?id=7826923
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Table 2. Three dimensions of sustainability in GEO Network

Socio-cultur al
Respect

GEO schools were |located strategically in areas with social
challenges, generally in areas with high rates of school failure
and dropout cases, and some of them are surrounded by
violent environments; that is why an educational curriculum
was specially created to meet the specific needs of students
living in these redlities.

Community
Participation

|. Social Sustainability

Neighbour communities participate actively in the educational
process of the students. According to municipal rules, the
community is responsible for choosing the future authorities
(including the principal of the school). This shows the
community's involvement taking part of the education process
of their children. In addition the parents perceive the positive
changein their children when receiving a dedicated education,
they recogni ze the future benefit that the education will bring
to their children (and indirectly to their families), which
generates a very positive relationship between the parents and
the school.

Palitical
Cohesion

In scenarios where thereisalot of political instability
(partisan) and the direction of the policiesto be implemented
depend on the authorities that are in power at a certain
moment, it is achallenge to ensure the continuity of these
policies. That is why having political allies who know about
the project and recognize its importance in the development of
communitiesisvita for the project to ensure its sustainability.
In the case of the Secretariat of Education of Rio de Janeiro,
there was a sustained period of time that authorities
understood its value and made an effort to promote it and
maintain it over time - a situation that, despite being the ideal,
isnot the norm in Latin America.

1. Economic
Sustainability

To ensure the economic sustainability these kind of
projects/programs need to be provided with a budget that
allows them to execute their functions during each school
year. The collaboration through the PPP in the GEO is
characterized because the private institution is only
responsible for providing technical advice for the proper
development of the project, while the whole monetary
expenditure for the implementation and school operation is
provided entirely by the Government of Rio de Janeiro.

I11. Environmental
Sustainability

In this program, the environmental pillar does not have much
relevance, since the environmental impact of this project is
minimal, and in turn it contributes to the general knowledge of
students about the interaction of the human being with nature
and the ecosystems in which they live.
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Although there may be very good intentions for the programs initiated by the public
management - and inspired by mega-sporting events, to be sustained over time, there are
many factors by which those programs may be condemned to fail. These include the
lack of planning or execution capacity, untrained staff, budget cuts, inadequate
infrastructure, or the risk of continuity of public policy when a new government arrives
(or there is unstable political scenario), especially in developing countries (Makinde,
2005).

4.6.1. Public-private Partnerships (PPP)

According to material previously reviewed, the project had (and still having) the support
of a private association (Instituto Trevo as an individual philanthropic foundation) who
provide technical support free of charge for Rio de Janeiro Government as a form of
partnership. This support has been fundamental in ensuring the sustainability of the

project.

While it is true economic sustainability of the project was assured from the beginning,
as thisis a project initiated and managed by the Government of Rio de Janeiro and the
funds allocated to cover its operations is guaranteed. However, this did not necessarily
guarantee adequate technical administration. The particular political fragility existing
within countries in the region, where the stability of state policies depends on the
politica leader of the moment and not on long-term plans, requires strategies to
guarantee the continuation of good public policies. That is why the presence of
institutions outside the government is very important to also look after the project and
ensure the sustainability of programs - that could be weakened by political changes.
That is why having an institution - outside the government apparatus, that provides
specialized technical cross-cutting support (Government of Rio de Janeiro and the
schools themselves) is crucial for the success and “technical” sustainability of the

initiative.

Although Trevo Institute has reduced the level of collaboration with the Government of
Rio de Janeiro (during the creation and implementation of the project the participation
of Ingtituto Trevo was rather high), its participation and presence in al the strategic
activities of the GEO network is evident. They are in charge of systematizing student
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performance information, coordinating entrance exams for new students, organizing
regular meetings with the directors of the GEO Network and with municipal officias,
among other key activities. Trevo Institute staff mention the relevance of the work in
cooperation with the prefecture: “The prefecture of Rio de Janeiro understands that the
Trevo Ingtitute has knowledge about the GEO model in its entirety, that is why we
always work in partnership ... for example when there is a visit to be made, or an
important decision has to be made, the Institute Trevo is present to be able to support
the Prefecture in everything” (Interviewee # 2, 07/03/2018).

4.6.2. Legal Framework

Another characteristic of the GEO project is that it has a legal basis recognized by the
Brazilian government system (Appendix A), which acknowledges that athough
municipal authorities may change, the continuity of state policies will be respected,

unless the law is changed, which isless likely.

Also in the most recent enactment of the National Sports Law of Brazil (2018)%, in
Guideline # 4. Build structured trgjectory of initiation, specialization and sports
improvement, with guarantee of access to all children and adolescents, makes a

13

reference to GEO when it mentions: “ ...there are also local initiatives (to promote
sports practice), such as the Olympic Experimental Schools (GEO), which are managed
by the Rio de Janeiro Municipality and serve students from the final years of
Elementary School. They are sports schools, that is, full-time schools dedicated to
gports, which integrate academic and sports training, aiming to train not only the
student, but also the athlete and the citizen”; which represents a super powerful
validation of the work carried out by the GEO network, not only for the state of Rio de

Janeiro but for the whole country.
4.6.3. Political Will
According to the aforementioned, although it is true that a legal basis could ensure the

continuity of a certain project, this does not necessarily fit to redlities where the

governance in the public apparatus is not —usually, governed by rational elements. In

47 Chamber of Deputies, 2017: https://bit.ly/2GSScy T
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Brazil, as in many other counties in Latin America (or the world), the arrival of a new
government to a country (region/city) often means the change of direction of the state
policies that were initiated by the previous administration, either for unreasonable
eagerness of protagonism or political rivalry. When this situation occurs, the on-going
processes are interrupted, generating the loss of valuable information, as well of the
investments made. That is why having a legal basis is very positive, however it is
necessary to be able to count on the goodwill of the current government to ensure both

"objective" and "subjective” sustainability.

Regarding this topic the interviewees talked about their feeling and experiences dealing
with political instability and the continuity of GEO:

“We had a bit of luck also to have support from the authorities in the Prefecture
of Rio. At the time of starting the project (2009-2010), we had as authority a
prefect who governed for 8 years, which allowed guaranteeing the continuity of
all the processes initiated. Although the new political party that governs in the
prefecture is currently opposed to the outgoing government, the new Secretary
of Education has liked the proposal (of GEO) and has decided to continue
supporting it. However, thereis always a very great insecurity because we arein
the hands of politicians, because they can assume their positions and decide -
from nowhere, that this or other projects stop executing, then the figure of the
Trevo Institute is more valued by having the ability to retain the knowledge
acquired (Know how), thus avoiding the loss of this knowledge despite the
political changes that may arise in the authority of the prefecture with the
change of governments or changesin political will.”

(Interviewee # 2, 07/03/2018)
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4.7.

Comparative Matrix of |OC Guidelinesand GEO Achievements

The "Legacy Strategic Approach, Moving Forward" (2017) of the International
Olympic Committee recognizes the importance of being able to have clarity about the
concepts of Legacy (sports), specifically mentioning the Rule 2.14 of the Olympic
Charter and the Recommendations 1, 2 and 4 of the Olympic Agenda 2020, however, it
also recognizes that defining it and the action of perceiving it by citizens remains
challenging.

Isfor that reason that, as mentioned in Chapter 2, there are a series of objectives created
to help the Organizing Committee of a Game to value the series of legacy they have for
the vision of future of the hosting city, these objectives are related to “Embed legacy
through the Olympic Games lifecycle”, “Document, analyse and communicate the
legacy of the Olympic Games”, “Encourage Olympic legacy celebration”, and “Build
strategic partnerships’. These objectives have been conceptualised into “key
performance indicators”, to measure the outcomes of the legacy left after the games.
This study seeks to cross information related to the minimum standards required by the
IOC for the legacy actions of future sporting events (in this case, the Olympic Games),
with the results obtained in the present investigation, and to know if GEO Schools
would meet the standards required by the IOC and be considered an impact work for the

population of Rio de Janeiro and Brazil.

It is important to mention that due to the fact that GEO Schools was an initiative born
from the Government of Rio de Janeiro - inspired by the Olympic Games, and to date
managed by them; neither the Rio 2016 Games Organizing Committee (ROCOG), the
Brazilian Olympic Committee, nor the Ministry of Sport through the Olympic Legacy
Governance Authority® (AGLO in Portuguese) have authority or have carried out any
type of plan/evaluation before, during or after the games; although it was mentioned as
part of the Legacy of the Rio Games by the Brazilian National Network for Sports®.

“8 The Governing Authority of the Olympic Legacy (AGLO) was created by decree N 9.466, of Aug. 13,
2018, isin charge of the adaptation, maintenance and use of Olympic and Paralympic sportsfacilities. It
was formerly known as the Olympic Public Authority (APO). http://aglo.gov.br/

4 Rede Nacional do Esporte: http://www.brasi|2016.gov.br/es/| egado/gi nasi o-experimental -olimpico
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Due to privacy policies it was difficult to access to official 10C's documents; is for that
reason that for practical purposes of the research, the evidence obtained for GEO has
been crossed with the concepts shared by Tania Braga, Head of the Legacy Department
at the 1OC (please review Table 3 in the next page), in relation to the key learning
elements for the creation of an effective legacy plan in a certain community (Braga,
2018).

These ten key elements are: 1. Strategic vision, have a clear vision of each stage and
component of the legacy project/program cycle; 2. Venue legacy is hon-negotiable, use
existing infrastructure or ensure that the new structure to be built - associated with
legacy efforts, have a great impact and is sustainable over time; 3. Continuity, to ensure
at managerial level that the projects or programs will continue once the sporting event
has finished; 4. Reslience from political change, find mechanisms that alow
sustainability plans not be affected by political influences or interests; 5. Focus through
the full lifecycle, the activities related to the construction of legacy should not be
interrupted during the execution of the sporting event, the actions must be guaranteed
throughout the project cycle; 6. Stakeholder engagement, it is recommended and
necessary to include key participants to take part of the planning, execution and
maintenance of the legacy project/program; 7. Funding, it is necessary to be able to plan
and secure the monetary sources that will give sustainability to the project / program
from the beginning; 8. Starting early, Carry out the planning actions of the legacy with
enough anticipation to avoid any unforeseen; 9. Effective Communication, transmit
messages clearly and directly with both the work team and key partners; and, 10.
Learning from others, review similar or similar actions carried out in the past to build on

past experiences and maximize the impact.
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Sq

Table3.10C's10 Key Element for Legacy and GEO’s Compliance Indicators

10C's 10 key elements
(learning) for L egacy

GEO's compliance indicator

Evidence

GEO's vision aligned with the vision of the future of the government of Rio de Janeiro in

GEO's Vision. Rio de Janeiro’s

el favour of the common good. Secretary of Education
. i The creation of the first school took place in a previously abandoned and refurbished e [NE !
2 Xe”;i“jt')legacy (e building. The following 3 schools were bilt on land destined for the Olympic Villas ggﬁ?ggiimmgm%zm. R
€9 belonging to the Government of Rio de Janeiro.
3 | continuit The continuity is assured according to the Law of creation of GEO Schools dictated by | Decree of creation: N° 35.261. Rio
y the Government of Rio de Janeiro. de Janeiro Government
Resilience from political Given the palitical instability of the country, GEO has been able to resist changesin
4 chanae P government and tremendous political instability (constant change of officials) thanksto | MOU with Trevo Institute
9 mechanisms of continuity from outside the Government.
The project from its beginning had a clear vision, inspired by the Games, but dedicated Lo .
5 | l?cuf:ltgrough thefull 1,5 its training work that has been maintained after finishing and with the sustainability Efa;%?ﬁﬁifﬁﬂmﬁm%zm' R
i that ensures its indefinite continue.
6 | stakenolder engagement Since its foundation it has the support of the private sector (Instituto Trevo) and some MOU with Trevo Institute
gag other institutions form the sport field. NOC of The Netherlands, IAAF
7 | Funding Since its Foundation GEO has a budget assigned by Rio de Janeiro Government. stcJ;ieei?L%?)?/ne?Q;ngnt%'%l’ Ji
8 |starting ear| The project started in 2012, four years before the Olympic and Paralympic Gamesand | Decree of creation: N° 35.261. Rio
9 y they remain until the present. de Janeiro Government
Frequent coordination meetings between each principal and teachers, also with project
9 | Effective Communication coordinators at Rio’s Secretariat of Education and Trevo Institute, for planning regular | Interview records with Interviewee
activities and performance evaluation. Additionally, regular visits from coordinatorsto | # 2
each school are performed.
10 | Learning from others Based on Sport-oriented Schools experiencesin Cuba, China, US and Singapore. Interviews (# 1, # 2, and # 15)




As seen in the preceding table, the GEO Project fully complies with each of the ten
elements to be evaluated suggested by the 10C, which is why the GEO Program would
qualify positively in terms of impact and sustainability, and it might be advisable to
promote the proposed model in similar situations (need to improve the level of

education using sport in the advent of a mega-sporting event, for example).
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CHAPTER 5. CONCLUSIONS

5.1 Summary

This research looked forward to deepen concepts and possibilities about the legacy and
its sustainability in programs initiated or inspired by the organization of mega-sporting
events, with special emphasis on the establishment of the educational legacy that focus
on the promotion and practice of sport and physical activity, through sports-oriented
schools, as alternative solution to traditional educational models that fail to serve the
population (poor academic performance or high rates of school dropouts), especialy in
challenging social contexts such as poverty or violence. Also, considering that achieving
the sustainability of this type of programs in unstable and adverse political-social
contexts is very difficult to achieve, searching for viable aternatives to ensure the
sustainability of this type of programsis of vital importance.

The analysis of a case study like the GEO, promoted and administered by the Secretary
of Education of Rio de Janeiro - inspired by the Olympic and Paralympic Games of Rio
2016, amed to solve the challenges of traditional education through a sports-centred
model. This initiative has been maintained with sustained success since its inauguration
in 2012, and meeting the guidelines of the IOC in the search for a positive, impactful
and sustainable legacy.

The evidence collected, suggest that educational models that use sport as a social
transforming agent favouring the individual development of each student, but above all
it impacts positively the collective beneficiaries of this project (Rio’s communities).
The academic performance improvements achieved by GEO’s students, the results
obtained in regional sports competitions, as well as the positive transformation of the
attitude of the students favouring their learning capacity and healthy conviction in the
school, show an overwhelming evidence of the benefit that this type of initiative can

offersto acity and/ or country as legacy of mega-sporting events.

The great impact that GEO shows has been achieved thanks to a series of combined

elements that favour its consolidation, among which can be mentioned a) Identify the
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challenges to be addressed; b) Plan solutions that respond technically to the needs of a
specific public; ¢) Have monitoring and evaluation activities to measure success of a
project; d) Have competent and committed government authorities to execute long-term
development programs, and, €) Have independent mechanisms outside of the

government apparatus, to accompany the activities and connect the processesin time.

According to the research conducted, the following conclusions can be reached:

1. GEO’s “model” represents an interesting alternative as educational legacy
project of mega-sporting events (Olympics and Paraympicsin this case).

2. GEO as educational legacy has shown effectiveness not only in its operational
results but is aso helping to solve critical issues in Rio: crisis of traditional
education, urban violence, increase the country's sports base, participation of the
private sector.

3. GEO shows a deeper impact of education legacy in society: while “traditional”
Educational Programs teach values for a “certain time”, GEO changes lives
forever.

4. GEO proves that the inspiration of hosting a sporting event (Rio Games)
transcends the borders of Organising Committees of the Games or National
Olympic Committees, in this case planned and executed directly by the
Municipality of Rio and the Private sector (Trevo Ingtitute).

5. GEO can be replicable in scenarios with similar characteristics, and transversally
help to address local challenges.

6. The GEO model can be recommended to any organizing committee of sporting

events as an effective educational legacy.
5.2 Limitations of the Research
Being the subject of "Legacy" broad and complex, this research has not deepened in its
study. It also does not focus on the study of the “official programs” of the educational

legacy of the Organizing Committee of the Games.

All stakeholders contacted, the Secretariat of Education of Rio de Janeiro, the Trevo

Institute, and the schools were aways willing to share information regarding the
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project; however, there were difficulties in accessing updated information regarding the
academic performance of students in the national tests. Likewise, to be able to carry out
a more exhaustive analysis of the impact of the project in helping to increase the sport
base of Brazil, access to key information such as: the number of students and former
students currently participating in national sports teams -as well as their results, was
necessary to be able to access statistical data. Nevertheless, these data are not recorded
by any of the partnersinvolved.

5.3 Recommendations

With the analysis of this case study, it can be argued that the creation of legacy projects
of mega-sporting events can be oriented aso to promote key sectors for the
development of nations like education. There is aso a combination of elements that
favour its success, the organizing committees of the sports mega-events and their legacy
departments should consider the realization or facilitation of projects such as GEO.
They help to cross-address critical factors that may be affecting a specific community,
or territory. In the case of GEO, it helps to solve issues such as the crisis of traditional
education, high school dropout rates, improvement of the country's sports base,
participation of the private sector, and decrease urban violence.

Due to the success achieved by the project, there is a high probability that the project
will be extended geographically to other areas of Rio de Janeiro and also to other
Brazilian states. In addition, the success achieved by the project has generated the
interest of being able to extend the coverage of the GEO to students of primary schools
or Fundamental Teaching (GEOzinhos) and to students of the superior secondary school
(through the Federal Government), what could help to provide non-traditional education
aternatives to students with a vocation for physical activity and sports®. This would
greatly benefit students who potentially have access to the GEO network, being
important in the impact of the legacy for the realization of the Rio 2016 Games.

The analysis of the cost-benefit of activities related to the organization of a mega-

sporting event and the legacy that it will leave to society, is often necessary - with

50 News Portal SRZD, 2017: https://bitly/2GWbV0O5
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convincing evidence, and demonstrates that the realization of the event will not only
leave a momentary impact but also leave sustainable impact over time. That iswhy it is
recommended to any committee organizing mega-sporting events, to perform cost-

benefit analysis exercises for planning the legacy that will remain.

Before the realization of a mega-sporting event, and identifying challenges that must be
faced, resources such as the sports-oriented schools could help to solve critical problems
of a determined population, it would be worthwhile to review the possibility of
proposing the creation of similar initiatives to address the challenges, in an impactful

and sustainable way.

However, as shown by the evidence, it is very important to acknowledge that these
initiatives are of slow maturation and that results will be obtained only if the major

process cycles are compl ete.

5.4 Contribution of the Study

Deepening this type of research will not only facilitate knowledge to broad “education
legacy” concepts and its sustainability when organizing mega sport events, it will also
allow exploration of this model as an experience that can be replicated for success in
other scenarios with similar social characteristics (political instability, low quality of

education and low levels of social indicators).

In addition, this study can aso help create new concepts related to the inspiration
generated by the realization of a mega-sporting event and the motivation to generate
projects / activities in favour of the community in the form of a legacy. In the case
described, it is noted that it is an institution that is not necessarily linked to the
Organizing Committee of the Games (such as the Rio de Janeiro's Secretary of
Education), decides independently to create an educational project inspired by the
Olympic Games and Paralympics of Rio de Janeiro, benefiting the Rio de Janeiro

community.
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APPENDICES

Appendix A. Decree of Creation of GEO

DECRETO N° 35.261 DE 19 DE MARCO DE 2012

CRIA° O PROGRAMA  GINASIO
EXPERIMENTAL OLIMPICO E
PARALIMPICO NO AMBITO DA
SECRETARIA MUNICIPAL DE EDUCACAO
E DA QUTRAS PROVIDENCIAS.

O PREFEITO DA CIDADE DO RIO DE JANEIRD, no uso 32 suas atrouighes legals #,

CONSIDERANDD as disposiges cordlantes dos aets, 29 ¢ B1 do Lel 1@ 9,354, de 20 de
dezembro de 1996, Lol de Diretrizes e Bases da Educacdo Naconal;

CONSDERANDO a recossidado de Intograr o deseavolvimanio académica e espartho
formando talertos na vida ¢ no esporte; &

CONUDERANDD & recessidade de pstabsiacer uma politica de descoberia e
desonvolvimaento de talentos esportivas ¢ paraespartives na Aede Plbilca do Sistema
Municipal de Ensino ne Cidade do Rio de larwiro; ¢

CONSDERANDO a necessidade de garantir 2as ndolescentes o direito & educegho de
qualidade, para guo se tormem compatentes autbnomes ¢ saliddrios

CORNOERANDD 3 necessidade de promover 0s prinoiplos @ o5 valores fundamentais do
Qlimpismo & Paralimpisma, o desenvolvmento do movimento Olimpico e Paralimpeco,
Dem como 05 MErkos esponives @ paraespertivas do grande festival imemadionad da
Juventude constituido pelos Jogos =;

CONSIDERANDO, ainda, a necessidade de assegurar 2 iguaidade nos adoiescentes
respeitando suas diferengas, DECRETA

' Fica erindo, no dmbito da Secrotiris Manitipsl de Educagho, o Pragrama Gindsio
Lxpecimental Olimako e Paralimpico.

Paragrafo urice. O Programa Gindso Experimental Olimpico e Faralimpico serd
implantado em waidsdes escolares da Rede Piblics do Sistems Municipal de Ensino com

unidade exchusiva para o stendimento 205 alurnos com defidéncia.

_ O Programa tom como objetiva propordonar aos adolescantos, de acordo com sou
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perfil & interesse, uma escola de exceléncla académica voltada para 2 descoberts &
desenvolvimente da aptidio espartiva dos alunas.

R Derare a5 agdes que constituem o Programa Ginasio Experimental OEmpico @
Paralimpico.

| - deservolimento de metodologia dindmica, com wstema de ensno estruturado e
materiis didatcos especificos;

It - formagdo continuade de educsdores no nove modelo escols & ns nove metodalogia de
ensino, qualificados e stuando de maneira eficlonte na pratica pedagogica;

i~ utiltzogdo d= piataforma de aulas digitals para tomar o ensino mals adeguado 2
adalescentes e instrumentalizor o professor,

WV - reforgo di aprendizagem dos canteldos rabalhados ars diversas dress do estudo;
V -dsponibikzacio de =spaco para bibliotecs ou sala de leitura, corn acervo straents;

Vi - disponibilizegdo de espage pare & pratics do eiporte educscional com apoio s pritices
despartivas farmals e ndo-formais;

Vil - utikzacdo do metodologs espocifica do detecclo o dosenvokimento de talentos
wapoetivas e parsesportives;

VIl - insoricho e dassificacio dos alunos, candidatos 30 Gindsio Experimental Olimpeco ¢
Paralimpico;

X - estimuio a pratica do esporta feminino

X - criagio de undade espocfica para a descoberta @ deserwolvimento do talenses
Paralimpicos:

X - triagho do Nideo Avangado de Desenvolvimenta do Esporte;
X+ nstiowiba @ projetos transdkiplinares;

X1l - estimulo 2 estudos do meie, onde os alunos vivendem experénoas pedticas de
aprendizagem &;

XIV - estimulo & pesquisa o registro acaddmico de experidnging vividas pela comunidad
escokr,
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B G 2rograma Gindsio Experimental Olimpice e Paralimpico, estincia dinamicadors &
lrradiadora em educagio para os-anes finats do Ensina Fundamansal, com ebyetive de
Integrar 8 lormagBo académica ¢ espartivg, lormando © aluno-atieta-cidaddo.

MR Para s fins previstos neste Dacreto, caberd b Secretaria Muricipol de Educagio:

| - promaver, supenisionar e coordenar a implantacio do Gnésio Experimental Oiimpico e
Paralimpioo;

- prover o Gindsio Experimental Ofimpico e Paralimploo de recursas humenos ¢ materisis
DOCESSANOS 3 consecugdo dos objetivos do Programa ora nstituldo, observado o deposto
na art, 69 deste Decreto ¢

1~ gerencler o processa de institucionalitagBo do Gndsio Experimental Climpico
Paralimpioo @ supecvisionar 3 exerucdo do convéaias ou termas de parcerias quo venham
# ser Tirmados,

_ Derdre as aroes gue constituem o Frograms Ginasic Experimental Obmpico insecem-
o!

1« Nucleo comum

3) educago om tempo Intogral;

b professares polhvalentes - de Ciéncing Exatas (Matemitica ¢ Ciéncias, de Humanidades
(Portiguds, Historia @ Geografia),

¢} professores espedalistas Educaglo Fisica, Artes e Inglés;

d| o5 slunos terlio professores tutocos,

& | utitizagio da Educopédia, que consiste em ams plataforma de sulss digtais, com ust de
videos, planos de aula, jogos pedagdgicos e passibilidacs de reforgo online;

i} ssterna de apostias para cada disciplina e,

) elaborag3o @ monitaramonto do Projeto de Vida, gue edontara a seleglio do discplinas
eletivas pelos alunocs, com acompanhamento do professor tutor.

¥ - Nicleo Especifico

a) aprovaitar aspactos da infracstrutura local, coma Integracdo com outras equipamentas
publicay ou da seciedade civil, que possen servir de espagos adcionais de apeendizagem
paraos jovens;

b) Gescolire & desenyolver as vocaghes especlicas voltadas pars 08 asportes, selecionando
taloros da rode o;

o) trabalhar & responsabilidsde sogal dos jovens, stuands camo voluntanos em escolas
Proximas ou dreas 9o antormo, no reforgo escok ou em aglies de prategio ao moio-
ambiente

67




-o Programa Gindsic Experimental Olimpice o Parallmplco contard com quadro de
presos espeolitn, & s regufamentado pels Secretaria Mursdipal de Educaclo.

S A0s servidores botados e em exercicio no Prograena Girdsio Experimental Ofimpico &
Paralimpleo, ficam assegurados oz beneficos correspandentes a5 suas respoctivas
categoriss funconaks, bem como os que [hes sejam de comum aplicagio.

Pardgrafo Greco. Para oz efeitos previstos no Decreto n? 21 187, de 26 de margo de 2002,
flcn preseryado, quanto 40 porte, ¢ posidonamentio detido pelss unidades ¢scolsres
quando de sus integragao ac Programa Gindsio Hxoerimental Qlimpico o Paralimpico,

_05 professores lotadas no Programa Gindsio Experimental Olimpice & Paralimaico
atusarBo com carps hordris de 40 (quarente) horas semanals, sendo § |oito) hords didrias,
distribuldas nos 5 (cinco) das da semana, nos limktes da horarie de funcionamaento das
refaridas unidades escolares.

& 1% Para os professores gue no S=ém matriculs sob o regime de 20 {gusrenta) horas
semanals, 3 jormada de trabalho provista neste artiga sera complementada por intermédio
de dupis regéngio,

& 20 No carga hordeia serd previsto um tempo para disseminacio da expenénan a8 demas
escolas da Rede.

§ 31 Fara fins de cumpeimento do previsto no "caput” deste antige, 3 jornada de trabaiho
dos demals peofissionses envolvidos ao Programs Gndsio Expermental Odmpico &
Paraclinpico, cbedecers & norma regulamentadora do cargo de efetivo provimaento, do
cargo tomissonado, da lungdo gratficads ou do emprego que ocupem

BB /.05 profissionais do magistério lotados & em efetivo exerccoo nos Ginasios
Expocimentais Olimpicos @ Paralmpicas sara concedida, mensalmeonte, gratificagdo nos
1ermos do moso IV do art 119 da Lei n® 94, de 310/03/1979, por dedicagdo mitegral so
Programa Exparimental

§ 17 Agratificacdo oo que trata 0510 artgo correspanderd a quinge por cento do
vencimento inicial da categocia do seradar.

§ 27 Fardo jus & gratificagdo a que s& reporta o § 1¥ somente o5 servidores que ndo
tiverem, ao longo do més, guakguer tipo de alastamento, sinda que smparada pels
legisiacio wgente oxteto no tast de addente de trabakho.

IR Fica instituida, nos termas do disposkive legal mencionado no art, 10 deste Decreta,
Gratificagdo pelo desempenho de fungdes inerentes ao nova modelo de Gestdo
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implementado nos Gindsos Bxpenmentals Canocas, que ndus competénoas gerendals
voltadas para a multiplicagdo de experibndas em educago, com foco na exceldnda
académica ¢ no Projeto de Vida do aluno.,

Parfgrafo inico, A gratificagdo de que trats este artigo corresponderd 8 sessenta e onco
por cento do valor do Cargo em Comissdo de Direglio, simbako DAS &, tonde como
destinatérios o Oiretor, Diretor Adjanta ¢ o Coordenador Pedagdgico do Gindsio
fapevimental Carloca, a0s quals se aplicam as regras estabelecidas no § 29 do art, 10

. A regulamentacio do processo de matricula paca os Gindsios Experimentas
Olimpkes @ Paralimpicos caberd 4 Secretana Muniopak de Educacio

Para a boa execugdo do Programa Gindsie Experimental Olimpico & Paralimpko, a
Secretaria Municipal de Educacio poderd, também, estabelecer parcerks com os demois
Orglos da rstrutura do Poder Executive Municipal,

m A Secretdria Muniopal de Educagdo expedird o5 3103 Nnormativos necessanrs &
implementacio deste Decreto

IEE 4 percepcio dus valores correspondentes is gratiflicagdes de gue tratam os ans. 10 ¢
11 lica condchlanada #0 efetive exercido nos Gindsios Experimentais Carlocas, bem coma
A5 demais regras estabelecidas neste Decreto, & nio serdo objeto de incorporacio ou de
acrésomo aos proventas, guando da apasentadonia.

m Este Decreto entra em vigor na datz de sua publicacae, produzinge efeRos
financeiras o partir de 1% de feyereiro de 2012,

Rio deJaneiro, 19 de margo de 2012 - 448° do FundagBo de Cdade,

EDUARDO PAZS
Profeito Municipal
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Appendix B. MOU between Municipality of Rio de Janeiro and Trevo Institute

PREFEITURA DA CIDADE DO RIO DE JANFIRO

P i8s de da 2012, g um lado 0 MUNICIPIO DO RIO
DE JANEIRO. de sum ARIA MUNICIPAL DE EDUCAGAD, nesta
alo repepsendada pela Secretads sAunicipal de Educagdo, S Claudia Costin,
daravante denaminadsa SME 2 de cutro INSTITUTO TREVO TECNOLOGIA SOCIAL
aHuado 3 Avanida Ataulfo Ga Palva, 255-saa 50%. Leblen, Rin de Janeifo, Nsonia no -
CNEIME sob o 110939 2604000180, nose aio represeniado POl sus Praskdeals
Sra Pessardra Gaspar Saydo da Siva, parindoa da idantidade DBEAZE1ES FPIRY,
CPF 01034612704 coravanta danaminadc INSTITUTO, celsbram o presants

QU ﬂqrhmemo (ROCAF, Dacimio 1° 3.221/81), e, 00 Gque couber, pela Led
Nacieral n* B.ESS da 21 de junho de 1953 = 135 alterasies, mediante cliusulas e
CONMEOES QUE 52 Saglem.

CLAUSULA PRIMEIRA - DO CBJETO

1.1.0MwTemowwmwowmwaMdo
crlagio, implemeniagsc, mCnBEMeMs & avalingio §m paccecia com a SME, da wmn
motelo inovador de Educacio, que propicia uma oporunidade pas 06 Javens que
tarhem aptkiso para 0 esporEe ¢ Que estudam na tade pibhca muncpal.
opoftunizande ¢ aoeged daste aluno 0 teniEMmanio esporivo 8 a lamagan
aceddmca ¢a qualidade, confeeme Plano de Trabatio, SnExo 30 presants y

CLAUSULA SEGUNDA - DAS 0SRIGACOES DO INSTITUTO,

A sasessciia prra 8 criagso do CEQ, obicAD Heese lecmo Gaves:

a) Coordensr, am parceda com & SME, 8 Consapcin, muscas ¢ implartagdo do
projpto GEO, hem comde a wrdiagao dus ativdades deseawohidag em razéo oo
Plane de Trabaio em duss midedes escoltirlas, ealzades em Sunta Tercsa GEO
JvanAntdnio Samaranch & Pedra g2 Guentibe GED Doytor Sicrates, luntamenta
r.anm}mmmw coardenadores 43 SIAE,

b) Criaw 0% pesfis para seleio dos aknos wnmm.mmdammeewpb
de spoio do GEO; 3 .

G
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PREFEITURA DA CIDADE DO RIO DE JANEIRO

€} O INSTITUTO TREVO TECNOLOGIA SOCIAL se resporsabiiza, em parcers |
com a SME por odentar » apoiar & inplementagdo do Nicko Avangado de
Desenvohdmento Exportive (NADE),

d)Ceader, sam exchusvidade. pam @ SME fodo o corhadmante asseciado ao projete,
bem como assegurar dreo de uso, Igualments sam exclusivdade, de oda a
documentacdo tcnica-Manumes- dasanvolida e sktematizada pelo Instinge Treve
Tecnologia  Secisl, =ende mservado 40 mesmo, o difein de promover a
disseminaro do refisido conhacknento & documentagiao tcica come Ihe aprouver,
oM obter lucre com a cesaminagan;

¢) Instnar @ parficpas de degdos de aafo € supervisao, de mado a possihilitar o
permanents acompanhaments das athidades:

) Oferacer cupone, por infermédio de seus aspaciaistas, 10 OCEESo pedagégico
de RS a6 iINovaghes ym comaddo, método = gastio;

9) Responder pelas abrigaghes rabakistas. previdancianas o tnbuthrias subjsosntes
4 syecucio do Plano de Trabsihe, no gue diz respalio aos seus funcionirios e/ou
contralados envolidas, garamindo que a SME figue Iotalments isants e Juaisquer
BACANGos de nalureza rabalists & previdenciona, refarenies 808 reoursas hmanas
utilzados pelo Instiugo Tiewo Tecnslegio Social, na execu;a do cbjsto, decommentes
00 ajuizanento de eventuais demandas udicials, bem como por odes os Anus
Hibuldrios ou extmordindnos que incdam scbre a5 slividades objalo deste Accrdo;
b} Autorzar | sem dnus e sem exclusividade, & SME = utlizacdo de todos cs
gacumentas relatives so Prejeto produzidas pale Insfiulo, que e autonamka parns
Wiizegdc am outras sRuscbes desde que citada & fonbe,

i} Preparar o8 Ouiss ce Boas Vindas paa Pais e Responsawels, Aluncs e

Profassares:

gﬂeallzar 8 formacho do professores sobwe a1 metodologe desanvohida pers ©
EO.

NDermonslay 0§ rasutados de processs @ de impacto do projeto, por meio de
avaliagio wxdtema &  sef contrutada pefo INSTITUTO TREVD TECNOLOGIA
SOCIAL

0l Realzar parcenas parg implementacho e sxecugso do proslo
CLAUSULA TERCEIRA - DAS OBRIGACOES DA SECRETARIA
a). Exacitar o projeto nos lemos acordadoy:

b). Indicar imarlocutoricoardenndor para & axecuglo do Plans de Trabulho:

&Y
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|
¢} Articodn mt‘oom 0 INSTITUTO quando houves necessidade de moditicacdas o
aju=tes neceskarioe para ¢ bom dessnvolviments dos frabaihos:

d) Definr & tomar a unidade escolar de Ersine Fundamental, escothida |, com @
finabdade de nes implantas ou cassavoluer “canira edusacional de exceldnoia’ agom
denominado de Gnasio Expanmental Oimpico « Paralimpico, segundo medalo oujes
principice  bamicos  estarfo  previsments definidos no  modele  pedagdoico
deservoivido em conjunto com o INSTITUTO, concemantss a racursos hamande |
honices @ matariais & 9 agdes a earem desenvolidas |

PREFEITURA DA CIDADE DO RIO DE JANEIRO

a) Clerecer 25 instalactes fisicas da unidade da ensino & o aarpo teonioo necessano
4 implantagho do Gindso Dxpeimentsl OSmpeco a Parsdmpico,  sagundo
especiicagtes 3 5aram acordadas entre us parics:

fi recrutar efou selecionar os alunos, professonss, Mielores e pegscal de spoio que
Ao anvoividos na farefa de cada uma das unidades escoiares, sequndo aitdnos
© melodalogia definidos =m confunta com o INSTITUTO & que garantam, conforme
0 cas0 o avesso medante requisitog prévice, objelivos & pblioas, bem come a3 kis
6 & compabiidade com o5 oblativos da Impementacso;

) Deganvoler am confunto com o INSTITUTO 25 dumais agses que 56 HBeam |
neceesdias e

h) Expedir os instrumentos  legeis ou normativos que, a jizo das partes ,

sEgAM
niispansivels cu necassdrios 80 desenvalvimenta dos objetives o atividades
previstss nlo presente Teamo de Cooperacan.

CLAUSULA QUARTA — DOS RECURSOS
O presents Terma de Cooperagio nao mplcard dnue pars & SECRETARIA

Nao haverd repasse de recursos anle 08 paticipes, cabende a cada um a
responsabibdade aobre 05 compranissos assiemidos.

CLAUSULA QUINTA - DA INEXISTENCIA DE VINCULOS DE NATUREZA
TRABALHISTA £ PREVIDENCIARIA

Fica expressamente estipidsdo que ndo o2 astabeloce por farga deste Termo de

memgao Quaiquer virculo entre 0s empregades & prasladores de ssnvigos do
ITUTO com a Secratana Municlpal de Educacdo.

CLAUSULA SEXTA- — DO PRAZO
O prza de viginaia dagte Termo de Cooperagio serd do 48 meses,

e
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PREFEITURA DA CTDADE DO R10 DE JANEIRO
CLAUSULA SETIMA - REGULARIDADE JURIDICO#FISCAL

O WNSTITUTO deverd manter o myusidade de sums condlgtes [imldico-hscals &
cquatficagtes durame o cusse do presente Termmo de Cooperagac

CLAUSULA OITAVA. DA RESCISAD E DENUNCIA

O prosents nalrumento pode sar denunciado, apts mentiestacda pxpressa, por

ofico ou carta remetida 8 culra parke, com antecedéncia minima de 30(tints) deas
Nesia hipdlese, as panes defnido airavés do Termo de Encamamante as .
responsabisdades om refacso & conclusdio ou exlingdo do kabalhe am andemanto.

CLAUSULA NONA - DAS CONTROVERSIAS E FORO

As partes slagem o fore da aidade do Rio de Jansio, estade do Rio de Janeiro, com
ExCecln e quaisguer outro por maks privilegiado que seja, para dirimir as dividas o
questdes onundas do presente Temo gue nfio passam  ser rescividas
administratvamants.

Por estarem sasim justos & acardadoee, frmam este insdumento, em 05 {seis) vigs,
tadas de ousl W0 ¢ forma, |uniamenis cam duas festemunhas

Rio de Jansiro, 1 Tda mﬁn de 2012

SECRETARIA MUNCIPAL OE EDUCAGAO
Sactethen Mynicipal de Educapio Claudia Castn

hdrrowalin B4 Song;

INSTITUTD TREVO

Sy 2 A )
}JA' o dp.(k-;i& Qe
N
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Appendix C. Questionnaires for Municipal Authorities, Principals, Teachers and

Par ents (in Portuguese)

MR D TIAS EZpe

Lista de perguntas de entrevista: Legado Educativo de Jogos
Olimpicos e Paraolimpicos de Rio 2016 - Gindsio Experimental
Olimpico (GEO)

Pesquisador: Juan Chong Ortiz

Eshxlante, Mestrado om Cidncias do Desporto Estudos Olimpicos e Paraolimpicos
Facuddade de Smide @ Ciénoas do Desporto, Universidade de Tsuknba, fapao,
Acadeania Intemacional de Estudos Esportivos Tsukuba [TIAS)

Informagoes de contato

Telefone: 455 21 990508196 / E-madl: juan.chong.ortizésgmal.com /

517 2009 660 tskubaac p

Pesquisa Objetivos e objetivos

o Documentar, descrvver e explicar um modelo educacional orientado para o
esporte, inspirado nos Jogos Dlimgpicos & Paraolimpicos de 2016 peda primeirs vez,
« Determing o quao ben-sucedida - ou 3o, & fer escolas orientadas pars o esporte
como planos de edocsgdo legados para eventos mega-es portives.

« Aprender sobre novos maodelos de edocacio nao tradicional, inclaindo Educacso
Fisica, cotmo elesento-chave dos curriculos.

+ Encontrar a eficicia (ou nao) das escolas onentaxdas para o esporte para
praomaver a inclusao social e contribuir para menentar a base [ nived esportivo de
um pais.

+ Contributr para a pesquisa académica neste campo.

Métodos de pesquisa
O metodo de pesquisa induaira vma combinagao de malise de documentos, visitas
& entrevistas semb-estraturadas com varas partes interessaras,
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Cewriy of Tindouts

Questiondrios: 3 pilares principas para obter informagacs ¢ constrair a pesquisa;

Questionirio 1: Historico: como tudo comegou? - Base juridica, politicas
educativas, orgios governamentais envolvidos, ete. (Equipe Educativa do Rio,
Muniaplo, ete.)

Quais forain as pricapas otwagoes para ter esse progriana’
Duean crion este projeto?

Como fot o processo de criagao das Bscolas GEO?

Quem esteve envolvido e qual fol o sea papel e compromisses
Duanto custa a implement acho do progato?

Dual fol o paped do COODT

Qe 530 ses prmcipas beneficidnos?

Quanias pessoas se beneficiam desty iniciativa”

E 0 GEO para estudantes com deficiéncia? Tem i esquema especiad /
diferente?

10. Houve algum desalio na lmplement agio do GEO?

SR NsAsEN-

Alguum oniteo cometario?

Questionirio 2: Gestdo: como funciona? - Estilo de Gestdo / Curriculo
{Deretores GEO, municipso, profesores)

Como o GEO opera? (Gestao)

Qual & a relagio com outras partes interessadas?

Quem: apaia as operscoes do GEO? / E sustentivel?

Se shim, comye vood feg ssn? [ Se nao, o projeto val termmar slgum dia?

Como o GEO esta organizxdo? (Organograama}

Como os estudantes em potenclal se matnoulam na escola? (Procedimentos

de admissan)

Como os professores sao seleconados?

0 que o torna diferente de outras escolas?

Coma o curriculo escolar é compesto? (Comparado com escolas

convencianals)

10, Quantss boras de pratica esportiva sio agendadas semmanalmente no GEO?

1L Como a promogdo / comercializagio do GED & feara?

12 Vord acha que este modddo & repliciyel on adaptivel o ontros contestos?
Como?

13, Quais 530 08 desalios na gestao do GEO?

S PA N

© @

Algum outro comentario?
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Questiondrio 3: Social: E efetive! - Medindo o impacto
{Daretores GEO, Municipso, Professores, Pais)

L Quas s30 as caracteristicas dos alunos que vord atende?

2. Como foram / os resultados des alimos académicos antes / depois de so
mscrever no GEO?

3. Como foram / os resultados esportivos dos alunos antes / depals se
nscreseram no GEOY

4. Bxiste algum rastreamento de a carreara dos slimas apds a grwdoagdo da
(HD?

5. Vooé acha que este projeto contnbui para melhorar a base esportiva do
Brasi| ou para methorar a inclusio social (deficiénaa o pobreza)?

6. Nasuaopiniao, como fos a percepean das pessodas que viviam na pobreza
das dress circundantes @ como e agora’?

7. Quais 530 08 desalios de trabalhar com estudantes do GEO?

Algum outro comentario?
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